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N THE EXCITEMENT about our
failure to beat the Russians to
the launching of a satellite, our
educational system is coming in for
a share of the blame. To the issue
as to “Why young Johnny can’t
read” is added that of “Why older
Johnny didn’t beat Sputnik.”

At this juncture in human
affairs, there is no more vital, far-
reaching, rapidly developing, and
baffling subject than that of “Edu-
cation and Community Life.”

Let us start with the general
proposition that the aim of educa-
tion is to prepare students to play
their part in the human situation.
The individual human being is an
autonomous organism, in a limited
physical sense, but this individual
must live as a member of society
and of interrelated groups within
that society. Education in the
broad sense should prepare the in-
dividual to live in both his physical
and social environment.

Mr. Mullendore is Chairman of the Board of
the Southern California Edison Company. This
article is condensed from an address at the
Sixty-sixth Anniversary Dinner of La Verne
College in California.
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The continuity of the chain or
stream of life in its lower forms
— plant, life, insect, and animal —
is protected by Nature and the in-
herent safeguards of instinct. But,
in human evolution, the stage was
reached wherein there was no such
built-in protection of the conti-
nuity of life. God gave to man as
an individual the freedom to
choose what he would do with the
gift of life and his great potential
faculties and capabilities. The
price of man’s freedom of choice
was an enormous responsibility —
a responsibility placed first upon
the parents and family groupings,
upon educational and other com-
munity institutions to impart
knowledge to, and to train and dis-
cipline the growing child. Then, as
the child grows to maturity, the
burden of responsibility for his
life and what he will make of it is
transferred more and more to him
or her as an individual.

Aim and Purpose of Education
s Orientation

The human being on his arrival
in the world knows nothing. Even
our grandchildren (of course, the
most wonderful of all children)
know nothing at birth. They arrive
equipped with remarkable capacity
and ability, but it is all potential.
Aside from the built-in knowledge
of the autonomic nervous system,
which is unconscious, babies in
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their earliest days are utterly help-
less and utterly dependent upon
mother and dad, grandparents, and
others. In short, they must start
from scratch. They have every-
thing to learn.

The most remarkable capacity
with which the baby is endowed is
the capacity to learn. The rapidity
with which the child learns is
amazing. He or she sets out at a
very early age to put this eapacity
for learning to use. They investi-
gate everything. “Why?” — “What
is that?” is their constant refrain.
But they must learn fast because
there is so much they must know.

What the baby, the child, the
yvouth learns determines the fate
of each culture and civilization. It
is a most profound, basic, and sig-
nificant fact that the continued
existence of all human institutions
is utterly dependent upon the com-
muniecation or transmission of
right knowledge from one genera-
tion to another. Break that chain
of communication — let the torch of
knowledge, understanding, and
meaning go out, so that the minds
of the oncoming generation are
not enlightened with the accumu-
lated right knowledge and wisdom
of the older generation, and the
culture or civilization goes into
eclipse.

This problem of communication
between generations is further
complicated by the rapid addition
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to the body of knowledge through
discovery, invention, and growth in
human preception and understand-
ing of the universe in which we
live. Accelerated change in periods
like the present makes for diffi-
culty and confusion in communica-
tion between generations., Let us
here note just a few of the changes
in environment during the past
two-thirds of a century and the
impact thereof on our lives and
our institutions, with special ref-
erence to our educational institu-
tions and community life.

The Problem of Change

We of the older generation
whose memories reach back to the
last decades of the nineteenth cen-
tury can scarcely exaggerate the
breadth and depth, the complete-
ness and complexity of the changes
which have occurred in our life-
time. In the physical world, the In-
dustrial Revolution of the eight-
eenth and nineteenth centuries
with its development and applica-
tion of steam power to factories,
printing presses, transportation,
and other industries, together with
telegraphy and other improve-
ments in communication, was su-
perseded and eclipsed by the elec-
tric age, the internal combustion
engine, the automobile, the air-
plane, and then by electronics,
radio, radar, television, machines
which “think,” automation, and
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the jet engine. Now comes the
fearful destructive potential of
the atomic age, space travel, in-
tercontinental missiles, and other
means and forces beyond our imag-
ination. The end is clearly not yet
—or is it?

Accompanying, and in part as a
result of, these changes in the ex-
ternal order of things, human
ideas, ideologies, ambition, desire,
greed, and emotions have engen-
dered war and world-wide revolu-
tion which have dethroned kings,
destroyed empires, established
ruthless dictatorships, changed au-
tocracies into democracies, democ-
racies into welfare states, and the
tyranny of autocratic rulers into
the more terrible tyranny and tor-
tured enslavement of communism.
Notably, and of greatest signifi-
cance to us, government interven-
tions in our lives have gone far
toward destruction of individual
freedom.

Wherein Are We Failing?

So we come to the next question:
Are we now meeting our respon-
sibility in this radically altered
human situation? If not, wherein
are we failing ? Thus far, the facts
reviewed would seem to point to
two conclusions: First, that the
aim and purpose and function of
education should be to prepare the
individual for life in the world,
and to this end the child and youth
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1. Both are accused of having
lost sight of their ends and aims

because they are absorbed in:

methods and means: The people as
a whole are primarily concerned
with consumption — their material
standard of living. Industry is ab-
sorbed in improvement of tech-
nology, equipment, and produc-
tivity. Education, it is charged,
largely emphasizes methodology at
the expense of the quality and con-
tent of what is taught.

2. Both are emphasizing the col-
lective rather than the individual
— looking upon the individual as
a means and the collective product
as the end and aim, without having
any clear idea of why they thus
subordinate and sacrifice the indi-
vidual to the crowd.

3. Both are neglecting the moral
and spiritual values and are em-
phasizing progress in the physical
field — growth in attendance, popu-
lation and numbers generally, and
improvement of equipment and of
buildings and physical structures
— at the expense of the real pur-
pose of their existence, which is
contribution to the development of
finer and better human beings,
spiritually and morally, as well as
physically.

Means and Ends

Now, there is nothing wrong
with new buildings, fine residences,
the latest models in automobiles,
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and other things. Transportation
systems, water systems, sewage
systems, school and office build-
ings, and other physical structures
must be provided. But these are
only means — means which should
be designed and limited to the pro-
motion of a higher aim — the at-
tainment of a higher goal — better
and finer human beings and human
relations, and a more “beloved
community.”

We have a right to be proud of
our achievements in the control
and modification of our environ-
ment so that the rigors of climate,
the filth and disease, the extreme
poverty and enslaving toil which
made existence miserable and re-
volting for masses of the people
through the past millennia, are in
the process of elimination. There
is good reason why those hundreds
of millions in the underdeveloped
areas of the world look with envy
and hope to the United States of
America. And we need not apolo-
gize for it.

At the same time, we must not
become so absorbed in our admira-
tion and enjoyment of our success
in this one area of life, so enam-
ored of our partial and compara-
tive success in the material realm,
that we lose sight of our failures
and the perils which confront us
elsewhere.

Just now we seem obsessed with
the idea that nothing matters ex-
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must, each for himself, learn what
life is all about, its meaning, its
values, and its aims. Second, this
generation of humanity is con-
fronted with a rapidly changing
and confusing world, in the throes
of humanity’s greatest crisis, and
an open conflict between two basic
philosophies of life.

We might prefer not to be
bothered. We may wish for the
simpler and more peaceful days
of the past. But we are living now,
and merely to live requires that
we face up to the problems and
the powerful good and evil forces
for change now rampant in our
human world.

It does not necessarily follow
that because we have learned how
to make living more complicated,
we have also learned how to adjust
to the new complexities. The hu-
man mind is the most wonderful
instrument on earth. God equipped
us with it that we might make
contact with, comprehend, and ad-
just to the physical universe in
which he gave us life. But the in-
dividual human mind nevertheless
has its limitations; and, in our ego-
tism, we are prone to ignore those
limitations. While our total human
situation is the combined and cu-
mulative result of the creative,
productive, and destructive effort
of millions of minds and billions
of handsg, it is the individual mind
alone upon which each of us is
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dependent for our own comprehen-
sion, understanding, and guidance
in his situation. No one can per-
ceive and understand the universe
and your relation to it, for you.
Perception, understanding, knowl-
edge, and wisdom can be achieved
by each of us only through our own
effort and accomplishment.

The Whole Community Is Invoived

The general conclusion drawn by
many students of the situation is
that the weaknesses and com-
plaints and failures which are most
frequently lodged against the
schools and educators, are equally
applicable to the aims, purposes,
and achievement of the community
as a whole (including our national
and international communities
in that finding). For example,
Laura Huddleston Galbraith, in a
recent article appearing in the Los
Angeles Times, says:

“Public school education today
finds itself the whipping boy of an
undisciplined nation —a nation
grown complacent by the produec-
tivity of its industrial genius....”

And she agrees with many
others also in this finding:

“A distorted sense of values has
been the primary cause for the lag
in American education.”

A further similarity between
criticism and complaints against
education and against our culture
as a whole appears in these points:
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cept science, engineering, and tech-
nology. We are berating ourselves
and blaming each other because
the Russians succeeded where we
had failed in launching a satellite;
and we fear they may have an in-
tercontinental ballistic missile, if
not now, at least before we develop
one. This, we say, is our greatest
defeat since Pearl Harbor, an ir-
reparable blow to our prestige,

and, worst of all, a terrible threat-

to our safety.

Some of this may unfortunately
be true. But are we not waking up
a bit late? Are we not possibly
getting our values and our per-
spective twisted? Is this really our
basic and most serious failure?

The Failure in Our Time

We were enjoying prosperity,
and we did not want anything to
interfere with that enjoyment. We
were enjoying our increasing lei-
sure, and increasing automation
which freed us from work; and we
did not want to listen to any “sour-
puss” or pessimist or alarmist who
suggested that maybe there was
an ultimate and overshadowing
challenge developing in our world
to which we should be paying more
attention. Instead of responding as
a nation normally does when its
life is threatened in war, we em-
ployed to the full and as never be-
fore that dangerous power of 'the
human mind 16" 'shut 'cut facts

EDUCATION AND COMMUNITY LIFE 29

which we did not want to face. We
tried to promote peace by spend-
ing money. We relaxed discipline
not alone in the school, but in the
home, in the workshop, and all
along the line. We incurred such
public debts and such private debts
as to exhaust our credit resources.
We lived for today and let tomor-
row take care of itself.

This has been the failure in our
time — and it was a failure not
alone in formal education, but also
in the home, in office and factory,
in the labor union, and in the de-
velopment of the community. We
became confused in our values and
in the things we held to be most
worth-while in our lives.

Essentially, the failure which
threatens us is in the moral and
spiritual realm. We have been de-
voting ourselves, if not exclusively,
at least much too closely, to our
material pursuits, pleasures, and
leisure. Yes, we have been “fiddling
while Rome burned.” For too long
a time, we have been neglecting
the education of the whole person
— the development of that insight,
spiritual awareness, and moral
courage, wherein lies the superi-
ority of the free world of the West
over the slave world of Russia and
China.

We have created our own human
system and environment. In doing
50; wehavefrequently ignored and
violated” laws' of ' the” moral and
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spiritual order. We have, for ex-
ample, claimed rights before per-
forming the obligations from
which those rights are derived. We
have chosen to change the natural
environment, to build a man-made
environment and system, upon the
maintenance and operation of
which our life depends. Then we
have abused that system through
self-indulgence, and through many
excesses. Millions are trying to
“get by’ without doing their part
in maintaining and contributing
to the operation of this economic,
social, and governmental system.
In short, there has been wide-
spread and prolonged cheating,
lying, stealing, and other violations
of the moral code to which we are
all subject in this life.

A Crash Program

What, then, shall we do? There
are many suggestions for “crash
programs’’ — for the launching of
a satellite, for the development of
an intercontinental ballistic mis-
sile, and for the education of scien-
tists in quantity and quality suffi-
cient to overwhelm the Russians.
There is much talk of our failure
to match the Russians in scientific
education and achievement.

We can all agree that we must
not neglect this vital area of our
defense. And thus far the evidence
is that we are, from the over-all
standpoint, still ahead both in our
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knowledge and in our equipment,
and we are properly determined to
stay ahead.

But is it in science that the real
“crash program” is called for?
Dare we place all our reliance in
science alone for our physical
strength? Science is important. 1t
must not be neglected, but it is
not primarily on the scientific
front that the enemy threatens us.
We should not be misled. The com-
munist leaders from Lenin to
Khrushchev have openly avowed
that their principal reliance in
their campaign fo destroy us is
upon subversion from within. They
have said they would destroy us
economically by stimulating over-
spending and inflation, and the
growth of class, group, and raecial
dissension which their agents
would help promote from within;
and that thus we would be so de-
bilitated in physical strength that
the force required to complete the
job would be much reduced. And
we should by now be aware that
in this program of subversion, the
enemy has not been altogether un-
successful.

QOur need today — our greatest
and most urgent need — is for the
regeneration of our American
heritage and the rebirth of our
Christian faith. We are hearing too
much about the need for more
science, and far too little about the
need_for more religion — for an
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immediate, an intense, and an en-
during revival of moral and spirit-
ual life and strength. God has not
forsaken us. We have forsaken
him.

We cannot reclaim the Christian
heritage nor the rights and bless-
ings of a free people until and un-
less we have a rebirth of righteous
and conscientious performance of
our moral and spiritual obliga-
tions. Man cannot concoct a system
under which he can escape the
Higher Law. If we wish to regain
our freedom, we must not only
confess our error, but, by positive
action, we must mend our ways.
The blessings of liberty must be
earned, and they can be retained
only so long as we play the part of
self-reliant, responsible human
beings. The road back to a free

ADEAS:ON LIBEATY
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and secure America may be long
and weary and dangerous, but we
can find it if we will follow the di-
rections written plainly in the
records of our past.

The hour is very late; but we
must be persuaded that it is not
too late. Neither dare we despair,
nor, while mending our slovenly
ways, must we abandon our scien-
tific and physical defenses. What
we must abandon is our inordinate
attention to pleasure and comfort
— our ways of life which make us
dependent and soft. We must in-
deed awaken and gird on that
armor of truth and faith which
the enemy spurns, and by such
spurning gives us our greatest ad-
vantage and our certain hope in
this hour of decision. o 00

Spiritual Freedom

A HUMAN BEING is a member of the community, not as a limb is
a member of the body, or as a wheel is a part of a machine, in-
tended only to contribute to some general, joint result. He was
created, not to be merged in the whole, as a drop in the ocean,
or as a particle of sand on the seashore, and to aid only in com-
posing a mass. He is an ultimate being, made for his own per-
fection as the highest end, made to maintain an individual
existence, and to serve others only as far as consists with his

own virtue and progress....

No man, I affirm, will serve his fellow-beings so effectually, so
fervently, as he who is not their slave; as he who, casting off

every other yoke, subjects himself to the law of duty in his own [
mind. ... Individuality or moral self-subsistence is the surest '

foundation of an all-comprehending love. No man so multiplies

his bonds with the community as he who watches most jealously i

over his own perfection.

WILLIAM ELLERY CHANNING, May 26, 1830 h



HE OBVIOUS military threat
from the launching of the So-
viet sputnik is not the projection
of an earth satellite into space, but
the likelihood that capacity to do
this implies capacity to launch an
extremely formidable military
weapon, the intercontinental bal-
listic missile. Along with this ob-
vious threat, which has been wide-
ly canvassed in Congress and in
public discussion, there are two
more subtle and indirect dangers
which have received less attention.
First, there is the unmistakable
trend to use the Soviet earth satel-
lite as an excuse for indiscrimi-
nate spending, nonmilitary as well
as military. Grabs at the taxpay-
er’s pocketbook are in prospect for
everything, from federal aid to
education to United States aid to
subsidizing the socialistic econom-
ic development schemes of rather
unfriendly neutralist nations in
Asia. Some columnists and com-
mentators sneer at the very idea
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of a balanced budget as at some-
thing as obsolete as the Model T
Ford. In taking this attitude they
prove, not their sophistication, but
their inability to learn from the
long history of the disastrous con-
sequences of inflation.

Second, there is at least the be-
ginning of an assumption that, be-
cause the Soviet government beat
us to the gun in launching an
earth satellite, there must be some
superiority in the Soviet political
and economic system. Such a line
of thinking, if pursued far enough,
might suggest that compulsion is
superior to voluntarism as a mo-
tivating factor in economic pro-
duction.

So it may be a good idea to take
a close look at those fields where
Soviet success has been most pro-
nounced in order to see whether
these successes were achieved by
methods that have any relation to
communist egalitarian philosophy.
These fields are (1) military pow-

Mr. Chamberlin is author of the definitive two-volume history of the Russian Revolution and
numerous other hooks and articles on world affairs.
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