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THE PROBLEM of education these 
days has become insensibly in- 
volved with the problem of finding 
money. Essentially, these are two 
different problems. 

But because, in the past. 200 
years or more in this country, we 
have made money-raising and edu- 
cation a wedded couple, it appears 
most difficult to talk a t  all about 
education as a thing separate and 
distinct from the problems in- 
volved in paying for  it. 

Whenever we begin ta lking 
about education as a device for im- 
parting the wisdom of our great 
minds to younger generations, we 
are challenged at once: “Yes, but 
how are you going to pay for i t?”  

This time we are going to give 
a very short answer to this ques- 
tion and move on to the subject 
of education, itself. We will reply 
that  education should be paid for 
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by those who receive the education 
or by those who are responsible 
for  the ones to be educated. Addi- 
tionally, education could be (and 
is) supported voluntarily by those 
persons of means who wish to put 
their money to work in this ave- 
nue. This would entail the placing 
of education in the free (and un- 
subsidized - by compulsive means) 
market, so that those to be edu- 
cated become customers in the 
freest and most noble usage of the 
word. 

But what of education itself? 
What should i t  properly be like? 

To us, education means a draw- 
ing out of the student his inner- 
most reality. The competent educa- 
tor or teacher would concentrate 
upon the task of reaching the s tu-  
dent and in inspiring him with a 
thirst for truth. A rapport must 
be reached in which the student 
recognizes that the instructor is 
not the fount of wisdom, but 
rather the bed of a stream, down 
which the rivers of knowledge may 
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flow if the student expends his own 
energy. All teachers are nothing 
but older and more experienced 
students. 

Once this rapport has been 
reached, cer ta in  fundamental  
facts, the tools of further learn- 
ing, must be acquired by the stu- 
dent. Without these tools in his 
hands, the student can learn little. 

Morai Absolutes 

The first of these tools is a rec- 
ognition of certain basic principles 
of life which are self-apparent, co- 
existent with life itself, and moral 
in an absolute sense. Even the ad- 
dit ional tools of mathematics,  
reading, writing, spelling, are of 
less magnitude than a firm grasp 
of moral certainty. For i t  should 
be understood that even the pri- 
mary  subjects  a r e  useful and 
worthy only when they are com- 
prehended within a moral frame- 
work. Mathematics relates to truth 
and truth is always moral. It is 
morally as well as arithmetically 
sound to insist that two and two 
add up to four. To learn to read 
is not enough. The student must 
also have moral judgment as to 
what should be read. To write and 
to spell are not enough. One must 
have a moral background in order 
to know what to write about. And 
spelling is merely another step in 
honesty and truth. Words should 
be presented as they are with full 

recognition of their growth, ap- 
plication, and meaning. Honesty 
and truth are impossible other- 
wise. 

Once these basic steps have been 
taken, the student is not educated. 
Rather, he has reached the state 
in his acquired skills that a me- 
chanic has reached when he has 
mastered the use of wrench, ham- 
mer, pliers, levers, screws, 'and 
drills. He understands his tools. 
He is now ready to employ them. 

Employment for the student be- 
gins by the application of his tools 
to the accumulated wisdom of the 
past in any and every field. His- 
tory, science, literature, the arts, 
all relate to past achievements. 
The student takes his tools, first 
his moral certainty, then his skill 
with figures, words, and thoughts, 
and conducts an exploration, add- 
ing to his store of information the 
great thoughts, the noble actions, 
the inspiring record of others who 
have gone before. 

Learn by Working 

Finally, as a master mechanic 
in the realm of knowledge, the stu- 
dent is ready to begin his educa- 
tion. Having learned the basic 
things ; having acquired judgment 
and a sense of logic; having scaled 
the peaks of greatness found in 
his precursors, he is ready to 
learn. He learns by putting himself 
to work, totally. 
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The educated man is the man 
1 .  ‘ who is most capable and most skill- 
: ful in doing work. 
; Whatever his line of endeavor, 
I that  strange and elusive essence 

which is the individual, can at this 
juncture truly expend itself. He is 
no longer a sponge, soaking up the 
experiences and knowledge of 
others. He becomes, himself, a 
unique contributor to the human 
scene regardless of his bent. Yet, 
at the same time, he is a more re- 

, 
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ceptive instrument than ever be- 
fore. The habits of retention are 
retained and a t  the same time con- 
verted into avenues of expression. 

Education never ceases. This is 
true because no man is ever fully 
educated nor fully a t  the point 
where he no longer has to expend 
his energies. To stop being edu- 
cated is to stop living. And no one 
will ever know the degree or ex- 
tent of man’s capabilities in re- 
spect to living and learning. * * * 

First Things First 

MORE AND MORE PEOPLE-and with every reason-have come to 
believe that one trouble with this country’s educational systems 
is that too much money is spent on unnecessary luxuries and 
frills, at the expense of educational necessities. 

In the light of this, something that happened a short time ago 
at Portland State College in Portland, Oregon, has much more 
than local significance. 

It was proposed that certain additions be made to the College 
Center-among them a bowling alley and a barber shop. But the 
students’ own College Center Board voted the plan down, by a 
440-1 majority. 

In part, the Board’s resolution read : “Facilities for student 
entertainment and personal services are in abundance in the 
Portland Metropolitan Area, thereby making it unnecessary and 
even wasteful for large amounts of state and student funds to be 
spent in these areas of the college. . . . The students of Portland 
State are more interested in education than in services.” 

Community after community, the small as well as the large, 
have gone overboard in building almost unbelievably expensive 
plants. The primary educational need is to allocate as much of 
the available money as possible to purposes where it will honestly 
serve true educational ends-such as salary structures that will 
make teaching more attractive to  competent and ambitious 
people. 

From Industrial News Review by 
E. Hofer 81 Sons. Portland. Oregon 
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A minister 

Was 

I N  ALL the history of mankind few 
individuals have had as wide- 
spread influence as has Karl Marx. 
Recently I talked to a school boy 
in Africa who knew nothing of 
economics, but he had been taught 
and firmly believed that Karl Marx 
was one of the very greatest of 
all men. Half the world is under 
the domination of governments 
that profess to be founded upon 
principles he taught. Even in our 
own land multitudes of intellectu- 
als openly or secretly support the 
philosophy he promulgated. A large 
group within the Christian Church 
advocates adoption of the basic 
principles which he expounded. 
Huge labor organizations press 
continually for the advance of so- 
cialism. Legislators join hands 
with labor, business, and religious 
groups to put into effect his basic 
principles. Even among evangelical 
Christians many seek a furthering 
of his views. Some, while opposed 
to his system, seek a system which 
a t  best is a compromise with it. 

The Reverend Mr. Mahaffy has served since 
1945 as a missionary of the Orthodox Presby- 
terian Church in Eritrea, East Africa. 

FRANCIS E. MAHAFFY 

Others who oppose communism 
and its principles fail to under- 
stand the basic error of Marxian- 
ism and while they oppose it in 
fact, have failed to get a t  the root 
of the problem. 

Karl Marx himself professed to 
hate religion, to be the enemy of 
Christianity. He described religion 
as the “opium of the people.” Yet, 
in spite of this fact, actually he be- 
came the founder and head of a 
great religion. Marx’s material- 
istic, evolutionary socialism in 
which socialism is conceived of as 
the natural result of an evolution- 
ary process, preceded by the col- 
lapse of capitalism brought about 
by its own inherent weaknesses, 
was soon to be replaced in the sys- 
tem of his followers by a view that 
chose socialism as an ethical im- 
perative. The views of Marx and 
his followers have been accepted 
with religious fervor by multi- 
tudes. Marx has been looked upon 
as a savior by masses of people. 
His followers often become the 
most fanatic zealots in advancing 
his ideals. Like the Moslems in 
their holy wars, the followers of 
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