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New York Journal instead of La Prensa. And
on wintry evenings, you can always find. him around
Seventy-second Street and Broadway. The lad be-
fore me is dark, has crystal brown eyes, and
straight black hair.

“l would like,” I begin, “to reserve a passage
for my wife on one of your steamers to Kingston.
I want to get it at the $150.00 rate.”

“Well, it is this way.” I am positive he is from
Guayaquil. “It will cost you $178.00.”

“Why $178.007"

“You see, the passage alone is $170.00—"

“A hundred and seventy dollars! Why, this
booklet here says $150.00 round trip. You must
have made a mistake.”

“You see, this $150.00 rate is for three in a
room, and all the rooms on the ship sailing on
the tenth are already taken up.”

“All right,” T decide, “the date is inconsequen-
tial. What I want is the $150.00 rate. Reserve a
berth for me on any ship that is not already filled
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up. I don’t care how late in the summer it is. I
have brought a deposit along with me—"

I am not truculent. Everything I say I strive
to say softly, unofiensively—especially when in the
midst of a color-ordeall

“Well, you'd have to get two persons to go with
her.” The Peruvian is independent. “There are
only three berths in a stateroom, and if your wife
wants to take advantage of the $150.00 rate, she
will have to get two other colored persons to go
with her.”

“I s-e-e1” I mutter dreamily. And I did see!

“Come in tomorrow and pay a deposit on it, if
you want to. It is five o’clock and—"

I am out on the street again. From across the
Hudson a gurgling wind brings dust to my nostrils.
I am limp, static, emotionless. There is only one
line to Jamaica, and I am going to send her by it.
It is the only thing to do. Tomorrow I am going
back, with the $178.00. It pays to be black.

Eric D. WaLrOND.

The Mystery of the “A” Men

I1.
B ECAUSE the results are expressed in num-

bers, it is easy to make the mistake of think-

ing that the intelligence test is a measure
like a foot rule or a pair of scales. It is, of course,
a quite different sort of measure. For length and
weight are qualities which men have learned how to
isolate no matter whether they are found in an army
of soldiers, a heap of bricks, or a collection of
chlorine molecules. Provided the footrule and the
scales agree with the arbitrarily accepted standard
foot and standard pound in the Bureau of Stand-
ards at Washington they can be used with confi-
dence. But “intelligence” is not an abstraction like
length and weight; it is an exceedingly complicated
notion which nobody has as yet succeeded in defin-
ing.

When we measure the weight of a schoolchild
we mean a very definite thing. We mean that if
you put the child on one side of an evenly balanced
scale, you will have to put a certain number of
standard pounds in the other scale in order to
cancel the pull of the child’s body towards the
centre of the earth. But when you come to meas-
ure intelligence you have nothing like this to guide
you. You know in a general way that intelligence
is the capacity to deal successfully with the prob-
lems that confront human beings, but if you try

to say what those problems are, or what you mean
by “dealing” with them, or by *‘success,” you will
soon lose yourself in a fog of controversy. This
fundamental difficulty confronts the intelligence
tester at all times. The way in which he deals
with it is the most important thing to understand
about the intclligence test, for otherwise you are
certain to misinterpret the results.

The intelligence tester starts with no clear idea
of what intelligence means. He then proceeds by
drawing upon his common sense and experience to
imagine the different kinds of problems men face
which might in a general way be said to call for
the exercise of intelligence. But these problems
are much too complicated and too vague to be re-
produced in the classroom. The intelligence tester
cannot confront each child with the thousand and
one situations arising in a home, a workshop, a
farm, an office or in politics, that call for the exer-
cise of those capacities which in a summary fashion
we call intelligence. He proceeds, therefore, to
guess at the more abstract mental abilities which
come into play again and again. By this rough
process the intelligence tester gradually makes up
his mind that situations in real life call for memory,
definition, ingenuity and so on.

He then invents puzzles which can be employed
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quickly and with little apparatus, that will accord-
ing to his best guess test memory, ingenuity, defi-
nition and the rest. He gives these puzzles to a
mixed group of children and sees how children of
different ages answer them. Whenever he finds a
puzzle that, say, sixty percent of twelve year old
children can do, and twenty percent of the eleven
year olds, he adopts that test for the twelve year
olds. By a great deal of fitting he gradually works
out a series of problems for each age group which
sixty percent of his children can pass, twenty per-
cent cannot pass and, say, twenty percent of the
children one year younger can also pass. By this
method he has arrived under the Stanford-Binet
system at a conclusion of this sort: Sixty percent
of children twelve years ¢ld should be able to de-
fine three out of the five words: pity, revenge,
charity, envy, justice. According to Professor
Terman’s instructions, a child passes this test if he
says that “pity” is ““to be sorry for some one”’; the
child fails if he says “to help” or “mercy.” A cor-
rect definition of “justice” is as follows: “It’s
what you get when you go to court”; an incorrect
definition is “to be honest.”

A mental test, then, is established in this way:
The tester himself guesses at a large number of
tests which he hopes and believes are tests of intel-
ligence. Among these tests those finally are adopt-
ed by him which sixty percent of the children under
his observation can pass. The children whom the
tester is studying select his tests.

There are, consequently, two uncertain elements.
The first is whether the tests really test intelligence.
The second is whether the children under obser-
vation are a large enough group to be typical. The
answer to the first question—whether the tests are
tests of intelligence—can be determined only by
seeing whether the results agree with other tests
of intelligence, whatever they may be. The answer
to the second question can be had only by making
a very much larger number of observations than
have yet been made. We know that the largest
test made, the army examinations, showed enor-
mous error in the Stanford test of adult intelli-
gence. These elements of doubt are, I think, radi-
cal enough to prohibit anyone from using the re-
sults of these tests for large generalization about
the quality of human beings. For when people
generalize about the quality of human beings they
assume an objective criterion of quality, and for
testing intelligence there is no such criterion. These

puzzles may test intelligence, and they may not.

They may test an aspect of intelligence. Nobody

knows,
What then do the tests accomplish? I think we
can answer this question best by starting with an
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llustration. Suppose you wished to judge all the
pebbles in a large pile of gravel for the purpose
of separating them into three piles, the first to con-
tain the extraordinary pebbles, the second the
normal pebbles, the third the insignificant pebbles.
You have no scales. You first separate from the
pile a much smaller pile and pick out one pebble
which you guess is the average. You hold it in

your left hand and pick up another pebble in your

right hand. The right pebble feels heavier. You
pick up another pebble. It feels lighter. You
pick up a third. It feels still lighter. A fourth

teels heavier than the first. By this method you
can arrange all the pebbles from the smaller pile in
a series running from the lightest to the heaviest.
You thereupon call the middle pebble the standard
pebble, and with it as a measure you determine
whether any pebble in the larger pile is a sub-
normal, a normal or a supernormal pebble.

This is just about what the intelligence test does.
It does not weigh or measure intelligence by any
objective standard. It simply arranges a group
of people in a series from best to worst by bal-
ancing their capacity to do certain arbitrarily
selected puzzles, against the capacity of all the
others. The intelligence test, in other words, is
fundamentally an instrument for classifying a
group of people. It may also be an instrument for
measuring their intelligence, but of that we cannot
be at all sure unless we believe that M. Binet and
Mr. Terman and a few other psychologists have
guessed correctly when they invented their tests.
They may have guessed correctly but, as we shall
see later, the proof is not yet at hand.

The intelligence test, then, is an instrument for
classifying a group of people, rather than “a meas-
ure of intelligence.” People are classified within
a group according to their success in solving prob-
lems which may or may not be tests of intelligence.
They are classified according to the performance
of some Californians in the years 1910 to about
1916 with Mr. Terman’s notion of the problems
that reveal intelligence. They are not classified
according to their ability in dealing with the prob-
ems of real life that call for intelligence.

With this in mind let us look at the army results,
as they are dished up by writers like Mr. Lothrop
Stoddard and Professor McDougall of Harvard.
The following table is given:

414%, of the army were A men
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But how, you ask, did the army determine the
qualities of an “A” man? For an “A” man is sup-
posed to have “very superior intelligence,” and of
course mankind has wondered for at least two
. thousand years what were the earmarks of very
superior intelligence, McDougall and Stoddard
are quite content to take the army’s word for it,
or at least they never stop to explain, before they
exploit the figures, what the army meant by “very
superior inelligence.” The army, of course, had
no intention whatever of committing itself to a
definition of very superior intelligence. The army
was interested in classifying recruits. It therefore
asked a committee of psycholegists to assemble
from all the different systems, Binet and otherwise,
a series of tests. The committee took this series
and tried it out in a few camps. They timed the
tests. ‘““The number of items and the time limits
were so fixed that five percent or less in any aver-
age group would be able to finish the entire series
of items in the time allowed.” * It is not surpris-
ing, therefore, that five percent or less (415 per-
cent actually) of the army made a top score. It is
not surprising that tests devised to pass five percent
or less “A” men should have passed four and a
half percent “A’ men.

The army was quite justified in doing this because
it was in a hurry and was locking for about five
percent of the recruits to put into officers’ training
camps. 1 quarrel only with the Stoddards and
McDougalls who solemnly talk about the 414 per-
cent “A” men in the American nation without
understanding how these 414 percent were picked.
They do not seem to realize that if the army had
wanted half the number of officers, it could by
shortening the time have made the scarcity of “A”
men seem even more alarming. If the army had
wanted to double the *“A” men, it could have done
that by lengthening the time. Somewhere, of
course, in the whole group would have been found
men who could not have answered all the questions
correctly in any length of time. But we do not
know how many men of the kind there were be-
cause the tests were never made that way.**

The army was interested in discovering officers
and in eliminating the feeble-minded.. It had no
time to waste, and so it adopted a rough test
which would give a quick classification. In that it

* Yoakum and Yerkes, Army Mental Tests, p. 3.

** Psychological Examining in the United States Army,
p. 419. “The high frequencies of persons gaining at the
upper levels (often 100%,) indicate for the people making
high scores on single time the ‘speed’ element is pre-
dominant.”
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succeeded on the whole very well. But the army
did not measure the intelligence of the American
nation, and only very loose-minded writers imagine
that it did. When men write as Mr. Stoddard does
that “only four and a half millions [of the whole
population] can be considered ‘talented,” ”’ the only
possible comment is that the statement has no foun-
dation whatsoever. We do not know how many
talented people there are: first, because we have
no measure of talent, and second, because we have
never made the attempt to devise cne or apply one.
But when we see how men like Stoddard and
McDougall have exploited the army tests, we real-
ize how necessary, but how unheeded, is the warn-
ing of Messrs. Yoakum and Yerkes that “the ease
with which the army group test can be given and
scored makes 1t a dangerous method in the hands
of the inexpert. It was not prepared for cvilian
use, and is applicable only within certain limits to
other uses than that for which it was prepared.”
WALTER LI1PPMANN.

(To be contined.)

An English Wood

This valley wood is hedged
With the set shape of things.
Here sorrows come not edged,
Here are no harpies fledged,
No roc has clapped his wings,
No gryphons wave their stings,
Heve, poised in quietude,

Calm elementals brood

On the set shape of things,
They fend away z2larms

From this green wood.

Here nothing is that harms,
No bull with lungs of brass,
No toothed or spiny grass,
No‘tree whose clutching arms
Drink blood when travelers pass,
No mount of Glass,

No bardic tongues unfold
Satires or charms.

Only, the lawns are soft,
The tree-stems grave and old,
Slow branches sway aloft,

The evening air comes cold,
The sunlight scatters gold.
Small grasses toss and bend
Small pathways idly tend
Towards no certain end.

RoseErT GRAVES.



