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*“The role of the teacher in any society lies at the heart of its intellectual and social life.”

EDUCATING TEACHERS

THE NEED FOR RADICAL REFORM

By HAROLD TAYLOR

NE OF the astonishing facts
O about the otherwise unastonish-
ing White House Conference on
Education of 1965 was its neglect of the
problem of teacher education. All the
subject got was an almost unreadable
paper that rehearsed once more the
conventions of Mr., Conant’s thinking
and ended with a curious summary of
hypothetical issues, along with a two-
hour panel discussion session that yield-
ed some of the least surprising con-
clusions ever reported to the plenary
session of any conference or to any oc-
cupant of the White House.

If one wishes to think of the confer-
ence itself as a reflection of the present
situation in public rhetoric and private
thinking about education in America,
the place assigned to teacher education
at the conference was about what it is
everywhere else, That is to say, it is put
off to one side and dealt with perfunc-
torily, as if its major questions had all
been answered by a call for more aca-
demic preparation, better practice-
teaching, and a less inhibiting system
of accreditation. The direct link be-
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tween the education of teachers and the
going concerns of every sector in Amer-
ican society from the poor and the de-
prived to the intellectually and finan-
cially well-to-do, the direct connection
to the major political and social issues
of contemporary world society, the di-
rect responsibility for the quality and
scope of America’s cultural and moral
life, have all been missed or ignored.

In short, the education of teachers has
been separated from the major intellec-
tual and social forces of contemporary
history. It is conceived to be the acquisi-
tion of a skill, a skill in assembling au-
thorized information, distributing it to
children and young adults, and testing
their ability to receive it and reassem-
ble it.

In fact, it is nothing of the kind. The
role of the teacher in any society lies
at the heart of its intellectual and social
life, and it is through the teacher that
each generation comes to terms with its
heritage, produces new knowledge, and
learns to deal with change. Provided,
that is, that the teacher has been well
enough educated to act as the trans-
forming element.

The education of teachers is at the

nerve center of the whole educational
system, and if it fails to function there,
the system fails, When we talk about
equality of opportunity for all American
children we are really talking about an
equal chance for every child to be
taught by a teacher who understands
him, takes his limitations and strengths
into account, and has command over a
body of knowledge relevant to his
teaching and to his place in contempo-
rary society. When we talk about edu-
cating the gifted, we are really talking
about people who are gifted enough to
teach the gifted. When we talk about
educational failures and weaknesses we
are really talking about failures and
weaknesses in teachers and teaching,
if teaching is defined as the means
through which those who are taught
are enabled to learn.

Why, in the face of these facts, which
are at the very least self-evident, has the
education of teachers never received the
attention its massive importance de-
mands?

Mainly, I think, because the public
concept of education itself has been too
narrow for the large dimension of the
task to which it has been assigned. The
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task is to sustain the spiritual force of
a democratic ethos and, at the same
time, to create the conditions out of
which the millions of children and
adults of an expanding society can each
make a contribution to the creation of
great art, great discovery, great works,
great science, and a great society. In a
democracy, the welfare of the society
rests on its educational system.

But the concept of education held in
the public mind and reflected in the
practices of the schools is that of a
formal training in academic subjects
leading toward the achievement of a
favorable position in society. Higher
education thus becomes a higher form
of the same kind of training, leading to
a higher position in society. Lower edu-
cation, or vocational training, is for
those whose abilities do not reach to
the expert use of language and abstrac-
tions, or skill in the academic disci-
plines, and who will normally occupy
a lower place in the society. Those who
fit neither vocational nor academic edu-
cation are left without anything. They
drop out, it is said. In reality they are
left out.

What is missing in the concept is the
idea of education as a liberation of one-
self into new levels of intellect and emo-
tion, education as a means of achieving
new capacities and insights, which can
then become part of the stream of con-
tributions made by the human race in
the development of societies and civili-
zations. The concept contains no call
to lend oneself to great enterprises, to
become useful in the larger sense.

Consequently, the idea of teaching
and of the education of teachers has
been narrowly conceived to fit a narrow
concept, and the teacher is less an in-
tellectual or cultural leader than an
agent of social service. He prepares
himself, not to serve as an example of
man thinking or of man bringing ideas
into life, but as man transmitting a cur-
riculum. It follows that his education
as a teacher need consist of nothing
more than a knowledge of the material
in the curriculum which he has learned
how to transmit to pupils by studying
methods of transmittal and practicing
them in a classroom with practice-chil-
dren.

The education of teachers, or teacher-
training, to use its name, is therefore of
no great consequence in the public
mind. The teacher is a person who is
certified as a practitioner of cultural
transmission, It is not necessary for his
employment that he be a scholar with
an intellectual life of his own, nor is it
necessary that the people who admin-
ister the schools be scholars or even
teachers. They are cultural entrepre-
neurs, responsible to the parents and
the community for seeing to it that the
cultural transmission occurs properly

76

—Pitkin (Monkmeyer).

“The philosophy implicit in the Peace
Corps holds the seeds of a pow-
erful new educational movement.”

and that the children become qualified
for entry into further education and
entry into a congenial place in society.

We will never achieve the goals we
seek in education until we alter these
concepts and turn again to the truth
about teaching, that it is a creative art,
a healing art, that it demands for its
true accomplishment the qualities of
character and intellect that can be
gained only by those who are moved to
reach out toward them. The beginning
point and the secret of the whole under-
taking lies in the sense of fulfilment
that comes to the one who is able to
make an honest act of commitment to
a vocation in the true sense of that
word, the kind of commitment the poet,
the dancer, the painter, the sculptor, the
doctor makes when he decides that this
is what he must do and what he must
be. Once a commitment has been made,
the image of oneself as a dancer, a doc-
tor, a scientist, an architect, a teacher,
begins to take effect as a goal toward
which each separate effort day by day
in preparation makes its own contribu-
tion. One sets out to become what has
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“Jt is through the teacher that each
generation comes to terms with its
heritage, produces new knowledge,
and learns to deal with change.”

been imagined, and the discipline of
becoming is then undergone willingly
and gladly, in the way the violinist lends
himself to the demands of his instru-
ment. The problem with so much of
undergraduate education, for the gen-
eral student and for the teacher, is that
it is not undertaken for a purpose; it is
not infused with energy by an act of
commitment to prepare oneself for car-
rying out a task of known significance.

It is the sense of commitment to a
useful purpose that sustains the Peace
Corps volunteer, both in his act of vol-
unteering and his preparation for Peace
Corps service, The volunteer is asked
to give himself, in whatever his capac-
ity, to the world’s task of improving the
lot of mankind. His two years of service
are a contribution to the sum total of
human welfare, and his self-assignment
for low pay in difficult conditions is like
that of the civil rights worker who
leaves his career in college or elsewhere
to teach and to work with the Negro in
the South. To begin the reformation of
teacher education it is necessary to re-
turn to the roots of the matter, in the
restoration of teaching to its place
among vocations.

Until now, we have never mounted
a full national attack on the problem
of educating teachers, using large re-
sources in money and intellect, no mat-
ter what proclamations have been made
about the crucial role of education in
the national welfare. The universities
have left it to the teachers’ colleges, the
teachers” colleges have now begun to
model themselves on the universities
and to seek the respectability of not
being colleges for teachers. In doing so
they have usually given up the idea of
teaching as a vocation in favor of the
idea of the teacher as a man who has
met university requirements. Nor have
we ever called upon American youth to
take up teaching as a vocation in which
all their talents can be used to the full
in the cause of American society, We
can no longer afford our negligence.
The urgency of the present situation
demands head-on action, on a large
scale.

When I speak of the present situa-
tion, I begin with the proposition that
the radical social changes of the post-
war years have far outrun the ability
of the educational system to keep up
with them. It is of course true that there
is always an organic connection be-
tween changes in society that force new
demands upon education, which, in
turn, by the character of its response,
transforms the demands into a series
of further changes within the society.
If the demands are for more scientists
and technologists, who are then pro-
duced by the educational system, the
mere existence of an expanded body of

(Continued on page 92)
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Bear and cubs on a Weyerhaeuser iree farm where timber is grown as a crop..

Is there a Pseudotsuga menziesii in your home?

It would be hard to find a house in
America where Pseudotsuga menziesii,
better known as the Douglas fir, hasn’t
been used someplace.

No wonder.

Nature has endowed this versatile
wood with advantages for building.

Pound for pound it is stronger than
steel, yet it is very light in weight. You
can saw it, shape it, and machine it with
ease. And it is one of nature’s more
durable woods. ,

So you’re apt to see it in everything
from giant glulam arches to enduringly
beautiful exteriors, from joists and raft-
ers to finish and trim.

Plywood takes exciting ne frs,
keeping building costs low.

Probably.

Lumber is only a beginning, though.

We peel the Douglas fir into thin
sheets of veneer for plywood which has
revolutionized construction in the past
two decades.

We chip it and flake it for low cost
particleboard and flakeboard panels
used as a base for floors, kitchen count-
ers and table tops.

And we turn it into high grade pulp
used for paperboard boxes, milk and
ice cream cartons and fine printing
papers.

This makes Douglas fir every bit as
valuable in its own way as other natural
resources like oil and uranium. But un-

New building methods with extra-dry lumber
give you a better home.

Weyerhaeuser

Pulp, Paper, Packaging, Lumber, Plywood

like minerals, this resource is renewable.

Douglas fir is but one of many spe-
cies we grow and harvest on our tree
farms in a perpetual cycle of crops. Re-
sult? An endless source of wood for
scores of forest products, as well as a
stable base for taxes and jobs.

These lands are a haven for wildlife,
they protect the water supply and they
are a wonderful source of outdoor rec-
reation for thousands.

For more information on modern
forestry, send for our free booklet,
“From Weyerhaeuser tree farms to
you.” Write Weyerhaeuser Company,
Box A-4, Tacoma, Washington $8401.

New shapes in wood allow bold changes
in architectural designs.



- 80 PROOF PRODUCED AND BOTTLED BY COINTREAU LTD.,, PENNINGTON. N. J

Manufacturet, ;

supplied by € “\EAU, Angers,
France. The arig: orange liqueur
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The whole world loves it after dinner.

Intriguing on the rocks... ..essential in a Side Car.

Cointreau, the world’s most renowned liqueur...for generations the crowning touch to a perfect dinner
...the key to classic cocktails...always inviting over ice. Magically enhances the flavor of gourmet dishes, too!




PERSONAL OPINION

Robinson

By DONALD W. ROBINSON, Associate Editor of
“Phi Delta Kappan” and Chairman of the Civic
Education Project of the National Council of Social
Studies.

r I YHE most common—and the most absurd—of all the
canards leveled against the social studies curriculum
is the charge that it is chaotic, and that there is con-

sequently an urgent need for revolutionary reform.

“Chaos” is a loaded word. It means confusion or dis-
order, and evokes images of utter aimlessness and lack
of accomplishment. Therefore, when Charles Keller and
other observers assert dolefully that the social studies are
in a state of chaos, one wonders for whom such chaos
exists. Surely not for the student.

In a most important sense there is no chaos, and can
be no chaos in the social studies capable of being reme-
died by a new curriculum pattern, no matter how superior.
There is, and should be, diversity in social studies offer-
ings. But to mistake variety of offerings for chaos is to
miss the point of democratic education.

The individual student in a four-year high school may
study in successive years world geography, world history,
American history, and Latin American affairs. Another
student in another school may study ancient history, mod-
ern history, American history, and government. Still an-
other may have business geography, English history,
American history, and economics. In New York State
alone fifty-seven different social studies courses are of-
fered in high schools. Yet each child, if he is well taught,
receives the benefits of the program to which he is ex-
posed, regardless of what is offered in some other school.
No conceivable program could introduce students to all
of the possible social, political, geographical, psycho-
logical, and historical concepts that might be worth
knowing. No educational system ever presumed to do this.

Coupled with the charge of chaos is the assertion that
the social studies are laggard, obsolete, and anachronistic;
they have produced no modern revision to rival the new
math and the new physics. Typical of these claims is
Mortimer Smith’s assertion that “only the social studies
seem to be where they were thirty or forty years ago.”
Although this observation may well be true of some
schools, it is patently not true of the best, and not rep-
resentative of the nation.

The best schools and the average schools have moved
far since World War I The political and military data
that constituted history courses in most schools in the
1920s, had been supplemented by social content. The
modermn European history course has been replaced by a
world history course that gives the student some aware-
ness of the existence of cultures outside of the Greco-
Roman tradition. Area courses, usually elective, have
been introduced in such fields as Latin America, the Far
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Donald W given an opportunity to express his views freely on a topic of his own choosing. The
) opinions expressed may dit?er sharply from those of the editors.

East, and Africa. More courses in psychology, sociology,
and economics have been introduced. And by and large
the teachers are probably more knowledgeable in a broad
spectrum of social studies than were the teachers of
thirty or forty years ago.

But what has not been done and is not about to be
done is the construction of a master plan for “the” social
studies sequence for all the schools of our country. Such
a notion would be as preposterous as the creation of a
national commission to formulate the ideal cultural pro-
gram for all Americans.

Though there is no need for an upheaval in the social
studies and no need to deplore the “chaos,” there is al-
ways need for continued experimentation. And there is
continuing response to this need.

On a dozen campuses major experimental curricalum
projects are underway with federal financing. On other
campuses at least a dozen additional programs are being
tested under private or collegiate auspices.

The essence of twentieth-century social studies is plu-
ralism. It is the avoidance of dogma, indoctrination, and
the “one best way.” In education it prefers a hierarchy of
curriculum-making in which the individual teacher, the
faculty, and local administration collectively, the state
authorities, the colleges and universities, a variety of
professional organizations with national influence, and to
a degree the federal government itself, all have contribu-
tions to make. This flexible, multi-level structure insures
a considerable body of commonality in curriculum offer-
ings even while it insures the freedom of local choice that
is so strong a thread in American educational tradition.

The peculiar contribution of the social studies to the
creation of thinking citizens is acceptance of divergent
thinking. The social scientist must find an acceptable
solution without ever considering it the solution,

In mathematics and the exact sciences a problem per-
mits of one or at most two or three, correct solutions. In
the fine arts a problem yields as many answers as there
are artists. The social studies stand in the middle, joining
the artistic world with the scientific. The social studies
provide the link between the subjectivity of the one and
the objectivity of the other, and must itself include large
elements of both.

Consequently the approach to curriculum building
must be quite different in the social studies. Any attempt
to devise an official curriculum or to emulate the new
math or the new physics is doomed to failure. There is
no “new social studies”; there are a dozen. And they all
compete in the marketplace of ideas for recognition in
the courses of study that will continue to be constructed
by local curriculum committees, state committees, univer-
sity groups, and national councils. The variety of programs
so produced may represent diversity, variety, or a pot-
pourri—but surely not chaos.
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