Plato, Whitehead, and Dewey as well
as he knows the historical documents of
nineteenth-century America. He writes
with economy and fluency, with grace
and a sense of style that is a rare delight.

He knows the tensions that devel-
op between centralized policy-making
{which can be creative and health-giv-
ing for the body politic) and centralized
administration (which at the state and
national level can be deadening). He is
sensitive to the issues raised by Dwight
Macdonald and his dour associates who
see mass culture leading directly and
only to the degeneration of taste.

Television soap opera, Cremin re-
minds us, drawing on the work of
Edward Shills, is not the warped de-
scendant of Shakespeare and the folk
ballad; it has taken the place of bear-
baiting and public executions. Put quite
bluntly, we stink less than the eight-
eenth-century, We live cleaner, health-
ier, and generally more useful lives than
any of our ancestors. And we do so in
the main as a consequence of popular
education. We may never develop a
general public that has a taste for formal
philosophy, but the basic issues of the
human condition do stir eur souls. We
are concerned, as Plato was, about the
making of The Good Society. We are
persuaded that it must be the work of
all of us. As Cremin puts it, “Ultimately,
the case for popular education rests on
the proposition that culture can be de-
mocratized without being vulgarized.”

Popular education is a blend of two
potent but unequal forces: the formal in-
struction of the schools and the informal
induction into the ways of society by all
the other agencies of life. The newspa-
per, the street gangs, the church, the
family, the library, the mass media, the
games that children play, the causes that
people espouse, their hates, loves, and
prejudices—all of these teach the child
tor more hours in the day and more days
in his life than school can ever command.

It is a uniquely twentieth-century and
specifically American notion that the
school must, for the sake of order and
sanity, preempt some of these informal
functions. It must do this because, so
runs the argument, industrialism has had
a corrosive effect upon so many institu-
tions within society that they have lost
much of the salutary educational func-
tions they once possessed.

It was John Dewey who made this
analysis most tellingly and who offered
as a corrective the enlarged role for the
school, which he saw as “society’s great
instrument for shaping its own destiny.”

The consequences of Dewey’s deci-
sion were far-reaching: greater sophisti-
cation was brought to the uses of the
school; popular education was infused
with new vitality and high purpose. Cre-
min points out, however, that public
educators, with their more sharply de-

SR/ October 16, 1965

fined roles, almost completely lost sight
of the agencies of informal instruction.
This loss of vision and contact took place
at a time when these agencies, especially
the press, the film, radio, and the youth
agencies, to name only the obvious few,
were entering upon periods of extraor-
dinary development. “And for years,”
Cremin reminds us, “Dewey’s disciples
continued to confuse notions of school-
ing the ‘whole child’ with nonsense about
providing the whole child’s education.”
When one considers the range of the
agencies that educate outside the school,
it becomes very clear what the school is
uniquely equipped to do and wherein a
central purpose of education lies. It is
the school’s job, Cremin insists, . . . to
make youngsters aware of the constant
bombardment of facts, opinions, and val-
ues to which they are subjected; to help
them question what they see and hear;
and ultimately to give them the intellec-
tual resources they need to make judg-

ments and assess significance.” And, it
must be added, to act upon these judg-
ments and deal with the consequences.

We are left, then, with the question
Plato raised twenty-five centuries ago:
how can we achieve the good life? There
are, Cremin reminds us, prior questions.
We must ask how we can build the good
society. We must discover the kind of
citizen who can build that society. Those
questions lead us around and back to the
question of the school and the making
of teachers and students. For The Ge-
nius of American Education is concerned
fundamentally with purpose in educa-
tion. That concern makes this book im-
mediately required reading for every
school administrator, every official of
government who has an assignment that
relates in any way to education, every
layman who has any community respon-
sibility for the governance of our schools,
and all the rest of us who would cele-
brate with Professor Cremin this faith:
“With all its limitations, man’s rationality
remains his best instrument for compre-
hending and dealing with his experience
... men will learn to face their problems
more intelligently in the future than they
have in the past.”

New Life for Old Schools. Great
Cities Program for School Improvement
(228 North LaSalle Street, Chicago, IIl.
60601). 99 pp. Paper, $2.50. The first
report in a study of the updating of out-
moded school buildings in fifteen major
American cities.

The Dynamic University. By Zakir
Husain. Asia Publishing House (Tap-
linger Publishing Company, 119 West
57th Street, New York, N.Y. 10019),
119 pp. $4.50. A collection of addresses
by the Vice President of India, exam-
ining the need for reorientating higher
education to suit national needs in a
developing country.

Society and Education: Readings.
Edited by James Raths and Jean Dres-
den Grambs. Prentice-Hall. 281 pp.
Paper, $3.50. A source book for stu-
dents’ use in courses focusing on the
sociological foundations of education,

Children Discover Reading: An In-
troduction to Structural Reading.
By Catherine Stern and Toni Gould.
Random House. 226 pp. $6.95. De-

scribes a new method that has been
tested and is being used to teach reading
to very young children, including those
from culturally deprived backgrounds,
and to older children with reading
problems.

Prescriptive Teaching. By Laurence
J. Peter. McGraw-Hill. 246 pp. $5.95.
Deals with the means of achieving sound
educational goals for disturbed or handi-
capped children; links medical, psycho-
logical, and social diagnoses in a syn-
thesized plan for the individual child
whether in the classroom or in special
education,

Tradition and Change in Educa-
tion: A Comparative Study. By
Andreas M. Kazamias and Byron G.
Massialas. Foundations of Education
Series, Prentice-Hall, 182 pp. $4.95.
Aims to examine education in a variety
of cultures and to point to an inter-
disciplinary approach to the study of
comparative education,

Instructional Materials for Anti-
poverty and Manpower-Training
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Programs. McGraw-Hill. (Mr. Alan
Kellock, Special Adult Education De-
partment). 95 pp. Paper, no charge.
A bibliography of over 400 McGraw-
Hill books, programed materials, and
audio-visual materials dealing with basic
education, pre-vocational education, and
occupational training of students rang-
ing from functional illiterates to those
training to be technicians.

Teaching the Troubled Child. By
George T. Donahue and Sol Nichtern.
The Free Press (60 Fifth Avenue, New
York, N.Y. 10011). 202 pp. $5.95. De-
scribes a program for teaching disturbed
children started in Elmont, N.Y., in
1959, and now being adopted elsewhere.

After School Integration—What?
Graduate School of Education, Yeshiva
University (110 West 87th Street, New
York, N.Y. 10010). 120 pp. Paper, $2.50.
Proceedings of the Third Annual Invita-
tional Conference on Urban Education,
May 20, 1964. Examines the problems
that will still remain after schools have
been physically integrated, and attempts
to provide guidelines for their solution.

Rewarding Creative Behavior. By
E. Paul Torrance. Prentice-Hall. 353 pp.
$6.95, Formulates a set of principles by
which to create an environment where
high value is placed on individual cre-
ativity in the learning process,

Learning to Teach in Urban
Schools. By Dorothy M. McGeoch
and others. Teachers College Press, Co-
lumbia University (New York, N.Y.).
140 pp. Paper, $1.95. The story of four
first-year teachers who chose to work in
the slum schools of a great city system.

Motives, Values and Realities: A
Framework for Counseling. By
Ruth Barry and Beverly Wolf. Bureau
of Publications, Teachers College, Co-
lumbia University (New York, N.Y.).
278 pp. $4.95. Provides a comprehen-
sive theory of motivation to aid in the
counseling of normal students.

Dropout Studies: Design and
Conduct. By Daniel Schreiber, Ber-
nard A. Kaplan and Robert D. Strom.
Project: School Dropouts, National
Education Association (1201 Sixteenth
Street, NW., Washington, D.C. 20036).
84 pp. Paper, $2. Recommends adoption
of a standardized definition of what a
dropout is and a standardized question-
naire to find out how and why he got
that way, in order to obtain valid com-
parisons and eliminate current confusion.

Chicago

Continued from page 87

Leaders of Education; one out of every
ten in the Directory of American Schol-
ars. In 1962 the American Physical So-
ciety chose more Chicago Ph.D.’s for
membership (ninety-seven out of 1,138)
than those from any other university.

Quite apart from the graduate divi-
sions, the student at Chicago has a
choice of seven professional schools—
Business, Divinity, Education, Law, Li-
brary, Medicine, and Social Service Ad-
ministration,

The Law School, which takes no more
than 140 students a year out of an aver-
age of 1,200 who apply, is incontestably
one of the foremost in the nation. The
Graduate School of Business has a simi-
lar prestige and reputation. The School
of Medicine is an integral part of the
Division of Biological Sciences, and
medical students at Chicago have ex-
ceptional opportunities. There are 600
scientists and doctors in the Division;
however, the freshman class in the
School of Medicine is limited to seventy-
two students every year.

The Graduate School of Education,
established in 1958, is the newest of
Chicago’s professional schools. But the
university from the beginning has won
renown for its research in education. Re-
search is translated into direct service
through a number of centers in the grad-
uate school—the Reading Research Cen-
ter, the Urban Child Center, and the
Comparative Education Center, which
investigates the differences in teaching
and learning the world over.

The Laboratory Schools, as the name
implies, serve both as a demonstration
center for effective teaching—from nurs-
ery school through twelve years of pre-
college education—and as a research tool
for testing and validating educational
theory.

What makes the University of Chi-
cago great is neither endowment nor
equipment, but men—the faculty. And
by this criterion Chicago is, by almost
unanimous consent, one of the three or
four greatest universities in the world.
Twenty-four Nobel Prize winners have
been associated with the university in
one way or another so far; seven of these
were alumni,

Professors at the University of Chi-
cago have several advantages. 1) Salaries
are high, as high as at Harvard or Cali-
fornia, perhaps even higher. The aver-
age salary of a full professor is $21,094
a year, including fringe benefits. 2) The
teaching load is probably lighter than
in any other American university, aver-
aging six hours a week, and may be only
three. This naturally makes the univer-
sity a magnet for scholars who are en-
couraged to give as much of their time

as possible to research. There are some
formidable men of learning who never
even hold formal classes. 3) No particu-
lar teaching rules apply, and the organi-
zational structure is light. A professor
has a very flexible position; he can create
or drop a course at will. Moreover, Chi-
cago is famous for giving teachers un-
limited time for a project (for instance
in the humanities) without interference.
It will wait ten years, twenty, thirty, for
a job to be well done. 4) Academic lib-
erties are enormously respected, contact
with stimulating minds is assured, the
level of intellectual energy is high, and,
above all, the atmosphere is free.

Tenure, I discovered, is a complicated
subject. A man starting at the bottom in
Chicago, not somebody in mid-passage
seized in a raid from another university
(raids and cross-raids are a frequent phe-
nomenon today all over the country) will
normally serve four years as an instruc-
tor, six years as an assistant professor.
Then, having completed ten years, he
either must leave or become an associate
professor and thus achieve tenure, which
means that he cannot be fired thereafter
except for misconduct.

Chicago does not give sabbaticals. In-
stead, the man who wants to get away
for a year can more or less take leave
when his campus commitments are ful-
filled.

The University of Chicago was found-
ed in 1890 by the curious impingement
of three forces —the American Baptist
Education Society which contributed
the idea, John D. Rockefeller who con-
tributed most of the money, and the
first President, William Rainey Harper,
who contributed almost everything else.
It opened its doors on October 1, 1892,
as a full-fledged university, not a college.
This was something unusual at the time,
when a university normally grew out of
a previously existing college. The origi-
nal faculty of 103 included eight college
presidents, whom Harper enticed from
other institutions, as well as other emi-
nent scholars, The student body num-
bered 594.

Harper was one of the most extraor-
dinary figures in the history of American
education. He was a round, short, bristly
man who radiated creative energy. At
the time of his appointment he was Pro-
fessor of Hebrew at Yale, and only thir-
ty-four. He had been a child prodigy (he
got his Ph.D. at eighteen), Chautauqua
lecturer and an intellectual lion-tamer
at large. During his youth, which was
spent in near log-cabin circumstances,
he insisted that he was not a “Christian,”
but he became converted to the Baptist
faith at the age of twenty.

The Baptists urgently wanted a de-
nominational school in Chicago to re-
place an older university which, founded
in 1857, had been forced to close its
doors by financial difficulties. For a long
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time the new university had a Baptist
tinge. The president and two-thirds of
the trustees were obliged to be Baptists,
and one of the early jokes was that am-
bitious young deans should turn Baptist
as soon as possible. But this Baptist color-
ation has long since disappeared, and the
U. of C. is strictly non-denominational
today.

Rockefeller, contrary to legend, was
not gulled by Harper into making his
original dramatic contribution, which
was $600,000, on condition that $400,-
000 more should be raised elsewhere.
Relations between these two men were
fascinatingly complex. The demonic
Harper, a whirlwind, captivated the cau-
tious and rigid man who was the richest
man in the world. Rockefeller’s bequests
through the years became enormous.

Harper, assuming charge of the crea-
tion of a new university, was enthralled
by its possibilities; after being assured
of getting a free hand, he issued an ex-
traordinary manifesto of policy—policy
so revolutionary that it provoked the
amusement or scorn of almost all the
orthodox pedagogues of the time. First
of all he announced that his institution
would be primarily a graduate school.
In addition, he went on to say that Chi-
cago would abolish the old system of
four classes and establish instead two
colleges, the junior and the senior; he
demanded equality of opportunity and
treatment for women in the student
body and on the faculty—this in an era
when women teachers were unknown; a
system of exchange professorships by
which scholars all over the world would
exchange courses with Chicago scholars;
a system of extension work by which
lectures under the auspices of the uni-
versity would be given elsewhere in the
Middle West together with a system of
affiliation with minor colleges; and an
extensive correspondence school system.
He even said that varsity sports should
be played for health and pleasure, “not
for the spectacular entertainment” of
vast crowds. Obviously, his university
was going to be like none other ever
witnessed by the eyes of man. Rockefel-
ler backed him fully, and covered im-
mense deficits every year.

At this period the theory of higher
education in America was dominated by
the German concept of Wissenschaft,
the scientific method, Harper wanted
humanists, men of learning, men who
would devote their whole lives to re-
search with full freedom of inquiry. To
get good men he paid salaries fantastic
for the time—$7,000 a year to full pro-
fessors, which was the equivalent of
$30,000 today.

Soon this remarkable innovator and
energizer evolved a novel idea which is
still one of the most distinctive marks of
the university—the four quarter system.
He scrapped the old September-to-June
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schedule, and established in its place the
first all-year-round university. The year
was divided into four quarters which
were made as nearly as possible iden-
tical in the work offered and the pro-
fessors in attendance; the university
was to keep its doors open the whole
year, in full blast all the time. By this
scheme university education was made
more flexible than it had ever been be-
fore. A student—even today—may come
when his finances permit, leave again,
come back, and graduate at any season
when his work is complete; on the other
hand, he may work all four quarters for
three years without interruption and
thus get out a year ahead of time. An-
other advantage is that a student at Chi-
cago takes no more than three or four
courses during each quarter.

Harper’s program was greeted with
contumely and ridicule. One jokester
called the new university “Harper’s
Bazaar,” and there were loud complaints
about the “oil money” supporting it.
Once a professor at a rival institution
was asked the reason for the absence of
a humor magazine at Chicago; he re-
plied that there was no need for one be-
cause the University of Chicago was
funny enough in itself.

But—Harper’s idea worked. The uni-
versity grew apace. More Rockefeller
money poured in; more teachers came;
more buildings rose. The campus grew
up so fast that one of the early deans
perpetrated a joke which is still current;
“When in doubt lay a cornerstone.”

Harper died, worn out, in 1906, aged
forty-nine. The university has never
changed much from the pattern stamped
on it by this extraordinary and indomi-
table man. There followed the deflation-
ary, cautious, and comparatively tranquil
presidency of Harry Pratt Judson (1907-
23), followed in turn by two shorter ad-
ministrations, those of Ernest DeWitt
Burton (1923-25), a theologian, and Max
Mason (1925-28), a professor of mathe-
matical physics, who went on to assume
the presidency of the Rockefeller Foun-
dation.

Then in 1929 came Robert Maynard
Hutchins, aged thirty, from Yale, where
he had become the “boy wonder” Dean
of the Law School at twenty-eight. The
university will never forget Robert
Hutchins, and discussion of his regime
still provokes lively controversy. Hutch-
ins was a brilliantly inspired innovator,
lucid, packed with principle, and pos-
sessed of enormous charm. He kept the
faculty under merciless pressure, and
had as little tolerance of opposition as
Woodrow Wilson, whom he startlingly
resembles in some respects. But he had—
and has—a lively sense of humor. Laird
Bell, a former chairman of the Chicago
Board of Trustees, once offered him $25
for every joke he did not make when he
was about to appear before the State
Legislature.

But on things that counted Hutchins
could be magnificently serious, as well as
sound. Once, during a local “red” hunt
when Professor Robert Morss Lovett

“He's a common North American Anglo-Saxon—and 1
wouldn’t hesitate to identify her as Eastern Mediterranean.”
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was under attack by reactionary pluto-
crats, a fellow professor told him, “Bob,
if the trustees fire Robert Lovett, you'll
get twenty resignations from the faculty
in twenty-four hours.” Hutchins replied,
“No, I won’t. My successor will.”

Hutchins’s central belief was that
“Every student should obtain a liberal
education before being permitted to spe-
cialize.” At the same time he wanted to
speed up education so that work in the
professions could get under way more
quickly. What he sought was “more
educated A.B.s and fewer uneducated
Ph.D.’s.” He even looked forward, as
somebody put it, to the time when
Ph.D.’s would really be Doctors of Phi-
losophy. What interested him was
ideas, and he stood for culture and the
human tradition. Some of his innova-
tions were remarkable—also unworkable.
He wanted to do away with rank among
professors, forbid them to earn money
by their publications, and abolish exami-
nations and required class attendance
for students. He felt that education
should be something bigger than a mere
piling up of credits, and he let more air
into American higher education than any
university president in fifty years. Brave
man, he even abolished football.

The two men who have followed
Hutchins as heads of state at Chicago
came from different molds and have
shown quite different styles.

Lawrence A. Kimpton, an energetic
professor of philosophy and a practical
man as well, who had become vice presi-
dent of the university, took over when
Hutchins resigned in 1951 and served
as chief executive until 1960.

George Beadle, who succeeded Kimp-
ton in 1961 to become the seventh presi-
dent of the Chicago principality, is a
biologist, a specialist in genetics. Beadle,
together with Joshua Lederberg and Ed-
ward L. Tatum, received the Nobel Prize
in physiology and medicine in 1958.

Behind Beadle in the power structure
are three major elements: trustees, fac-
ulty, and alumni. There have been only
seven chairmen of the Chicago Board of
Trustees in the entire history of the uni-
versity, the same number as presidents,
The board has always represented the
cream of Chicago civic leadership, and
never has this been truer than today.

The faculty has considerable autono-
mous power at Chicago, probably more
than in any comparable American uni-
versity. Beadle is faculty-minded, and so
is Provost Edward H. Levi, the former
Law School dean. (Provosts of univer-
sities are by no means always faculty-
minded.) Harper laid it down back in
the 1890s that educational jurisdiction is
the exclusive domain of the faculty, and
this tradition has been pretty well kept
up to this day. The trustees do not super-
vise on the academic level. Money fol-
lows policy, not the reverse. The faculty
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is unshakable. Even Hutchins had to
bow to it, although his bow was angular,
Mr. Beadle is fond of saying that he, as
president, does not even have tenure,
which every senior faculty member has,
and one of his favorite anecdotes con-
cerns the newly appointed president of
another university who, on arrival, sum-
moned the senjor professors and ad-
dressed them as “my faculty.” The reply
came quickly, “Mr. President, faculties
have presidents, but presidents do not
have faculties.”

In terms of endowment Chicago is the
fourth richest among private universi-
ties in the country; the total endowment
is around $275,000,000, which produces
a revenue of something between $8,-
000,000 and $9,000,000 a year. But this
is a drop in the bucket, since annual ex-
penditures amount to $75,000,000, 68
per cent of which goes for instruction
and research. Another $75,000,000 is re-
quired to operate the Argonne National
Laboratory, and this sum is contributed
by the Atomic Energy Commission.
These are large sums and the University,
like most other universities, is hard put
to it these days to make ends meet, let
alone find money for new purposes. And,
as its fiscal authorities say, “The last mil-
lion dollars in the budget is often the
difference that makes possible exciting
new developments.”

AF TER ten days in the remarkable
Chicago principality I said good-bye to
its towers and meadows and tried to ana-
lyze my dominating thoughts. Perhaps
the single element that best character-
izes the university is its incessant search
for quality, which goes back all the way
to Harper. Between the Atlantic and the
Pacific it towers like a lonely colossus,
symbolizing the aspirations and achieve-
ments of one of the most fruitful areas of
our country, the Middle West. Quality
aside, this is a school that stands for free-
dom of expression, freedom to speculate
and experiment, freedom for spacious in-
quiry, freedom to be a gadfly if neces-
sary, and freedom not only to be right
but to take a chance on being wrong.
It has unlimited reserves of energy and
creative talent for dealing with the true
business of a university, the pursuit and
communication of knowledge, and, hav-
ing survived a passionate ordeal, it has
risen again to become newly typical of
what a university should be, an unfright-
ened and pertinacious community of
scholars. It still has its unique atmos-
phere of vitality and gives forth a sense
of endurance as well as youth. My own
feeling is that it is still the most exciting
university in the world.

Why Teachers Fail

Continued from page 81

attack. If the teacher is weak, the stu-
dent may attack openly. Physical attacks
on teachers are now common. Verbal
attacks in the teacher’s absence are
legendary. When the teacher is present,
attacks may take the form of annoyance,
and students escape punishment by an-
noying surreptitiously — by groaning,
shuffling the feet, or snapping the fingers.
A “tormenter” was a surreptitious noise
maker especially designed for classroom
use.

Counter-attack escalates, Slightly aver-
sive action by the teacher evokes re-
actions that demand severer measures,
to which in turn the student reacts still
more violently. Escalation may con-
tinue until one party withdraws (the
student leaves school or the teacher re-
signs) or dominates completely (the
students establish anarchy or the teacher
imposes a despotic discipline.)

Vandalism is another form of counter-
attack that is growing steadily more
serious. Many cities maintain special
police forces to guard school buildings
on weekends, Schools are now being
designed so that windows cannot be
easily broken from the street. A more
sweeping counter-attack comes later
when, as taxpayers or alumni, former
students refuse to support educational
institutions. Anti-intellectualism is often
a general attack on all that education
represents.

A much less obvious but equally seri-
ous effect of aversive control is plain
inaction. The student is sullen and un-
responsive. He “blocks.” Inaction is
sometimes a form of escape. Rather than
carry out an assignment, the student
simply takes punishment as the lesser
evil. Tt is sometimes a form of attack, the
object of which is to enrage the teacher.
But it is also in its own right a predic-
table effect of aversive control.

All these reactions have emotional ac-
companiments, Fear and anxiety are
characteristic of escape and avoidance,
anger of counter-attack, and resentment
of sullen inaction. These are the classical
features of juvenile delinquency, of psy-
chosomatic illness, and of other malad-
justments familiar to the administrations
and health services of educational insti-
tutions,

In college and graduate schools the
aversive pattern survives in the now al-
most universal system of “assign and
test.” The teacher does not teach, he
simply holds the student responsible for
learning. The student must read books,
study texts, perform experiments, and
attend lectures, and he is responsible
for doing so in the sense that, if he does
not correctly report what he has seen,
heard, or read, he will suffer aversive
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consequences. Questions and answers
are so staple a feature of education that
their connection with teaching almost
never occasions surprise. As a demand
for a response that will meet certain
specifications, a question is almost al-
ways slightly aversive. An examination,
as a collection of questions, characteris-
tically generates the anxiety and panic
appropriate to avoidance and escape.
Reading a student’s paper is still likely
tc be called “correcting” it, Examinations
are designed to show principally what
the student does not know. A test that
proves to be too easy is made harder
before being given again, ostensibly be-
cause an easy test does not discriminate,
but more probably because the teacher
is afraid of weakening the threat under
which his students are working. A
teacher is judged by his employers and
colleagues by the severity of the threat
he imposes: he is a good teacher if he
makes his students work hard, regardless
of how he does so or of how much he
teaches them by doing so. He eventually
evaluates himself in the same way; if he
tries to shift to nonaversive methods, he
may discover that he resists making
things easy as if this necessarily meant
teaching less.

Proposals to add requirements and
raise standards are usually part of an
aversive pattern. A well known educator
has written: “We must stiffen the work
of our schools . , . we have every reason
to concentrate on [certain subjects] and
be unflagging in our insistence that they
be really learned . . . Senior year [in high
school] ought to be the hardest . . ., [We
should give] students work that is both
difficult and important, and [insist] that
it be well done. . . . We should demand
more of our students.” These expressions
were probably intended to be synony-
mous with “students should learn more”
or possibly “teachers should teach more.”
There may be good reasons why stu-
dents should take more mathematics or
learn a modern language more thor-
oughly or be better prepared for college
or graduate school, but they are not
reasons for intensifying aversive pres-
sures. A standard is a level of achieve-
ment; only under a particular philosophy
of education is it a criterion upon which
some form of punishment is contingent.

Most teachers are humane and well
disposed. They do not want to threaten
their students, yet they find themselves
doing so. They want to help, but their
offers to help are often declined, Most
students are well-disposed. They want
an education, yet they cannot force
themselves to study, and they know they
are wasting time, For reasons which
they have probably not correctly identi-
fied, many are in revolt, Why should
education continue to use the aversive
techniques to which all this is so ob-
viously due? Evidently because effective
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alternatives have not been found. It is
not enough simply to abandon aversive
measures. A Summerhill is therapeutic
not educational. By withholding punish-
ment teachers may help students who
have been badly treated elsewhere and
prepare them to be taught, but some-
thing else is needed if they are to teach.
What is that something else, and why
has it not yet solved the problem?

A child sees things and talks about
them accurately afterward. He listens
to news and gossip and passes it along.
He recounts in great detail the plot of
a movie he has seen or a book he has
read. He seems to have a “natural curi-
osity,” a “love of knowledge,” an “in-
herent wish to learn.” Why not take
advantage of these natural endowments
and simply bring the student into con-
tact with the world he is to learn about?
There are practical problems, of course.
Only a small part of the real world can
be brought into the classroom even with
the aid of films, tape recorders, and
television, and only a small part of what
remains can be visited outside. Words
are easily imported, but the verbal
excesses of classical education have
shown how easily this fact may lead to
a dangerous overemphasis. Within rea-
sonable limits, however, is it not pos-
sible to teach simply by giving the
student an opportunity to learn in a
natural way?

Unfortunately, a student does not
learn simply when he is shown or told.
Something essential to his natural curi-
osity or wish to learn is missing from the
classroom, What is missing, technically
speaking, is “positive reinforcement.” In
daily life the student looks, listens, and
remembers because certain consequences
then follow. He learns to look and listen
in those special ways that encourage re-
membering because he is reinforced for
recalling what he has seen and heard,
just as a newspaper reporter notes and
remembers things he sees because he
is paid for reporting them. Conse-
quences of this sort are lacking when a
teacher simply shows a student some-
thing or tells him something.

Rousseau was the great advocate of
natural learning. Emile was to be taught
by the world of things. His teacher was
to draw his attention to that world; but
otherwise his education was to be nega-
tive. There were to be no arranged con-
sequences. But Emile was an imaginary
student with imaginary learning proc-

esses, When Rousseau’s disciple, Pes-
talozzi, tried the methods on his own
flesh-and-blood son, he ran into trouble.
His diary is one of the most pathetic
documents in the history of education.
As he walked with his young son beside
a stream, Pestalozzi would repeat sev-
eral times, “Water flows downhill.” He
would show the boy that “wood swims
in water and . . . stones sink.” Whether
the child was learning anything or not,
he was not unhappy, and Pestalozzi
could believe that at least he was using
the right method. But when the world of
things had to be left behind, failure
could no longer be concealed. “I could
only get him to read with difficulty; he
has a thousand ways of getting out of it,
and never loses an opportunity of doing
something else.” He could make the boy
sit still at his lessons by first making him
“run and play out of doors in the cold,”
but Pestalozzi himself was then ex-
hausted. Inevitably, of course, he re-
turned to aversive measures: “He was
soon tired of learning to read, but as I
had decided that he should work at it
regularly every day, whether he liked it
or not, I determined to make him feel
the necessity of doing so, from the very
first, by showing him there was no choice
between this work and my displeasure,
which I made him feel by keeping him
in,

The failure of “showing and telling”
is sometimes attributed to lack of atten-
tion, We are often aware that we our-
selves are not listening or looking care-
fully. If we are not to punish the student
for not looking and not listening, how
can we make him concentrate? One pos-
sibility is to make sure that there is
nothing else to be seen or heard. The
schoolroom is isolated and freed of dis-
tractions. Silence is often the rule. Physi-
cal constraints are helpful. Earphones
reassure the teacher that only what is
to be heard is going into the student’s
ears. The TV screen is praised for its
isolation and hypnotic effect. A piece
of equipment has been proposed that
achieves concentration in the following
desperate way: the student faces a
brightly lighted text, framed by walls
which operate on the principle of the
blinders once worn by carriage horses.
His ears are between earphones. He
reads part of the text aloud and then
listens to his recorded voice as he reads
it again. If he does not learn what he
reads, it is certainly not because he has
not seen it!

A less coercive practice is to make
what is to be seen or heard attractive
and attention-compelling. The adver-
tiser faces the same problem as the
teacher, and his techniques have been
widely copied in the design of textbooks,
films, and classroom practices. Bright
colors, variety, sudden change, big type,
animated sequences—all these have at
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least a temporary effect in inducing the
student to look and listen. They do not,
however, teach the student to look and
listen, because they occur at the wrong
time. A similar weakness is seen in mak-
ing school itself pleasant. Attractive
architecture, colorful interiors, comfort-
able furniture, congenial social arrange-
ments, naturally interesting subjects—
these are all reinforcing, but they rein-
force only the behaviors they are
contingent upon. An attractive school
building reinforces the behavior of
coming in sight of it. A colorful and com-
fortable classroom reinforces the be-
havior of entering it. Roughly speaking,
these things could be said to strengthen
a positive attitude toward school, But
they provide merely the setting for in-
struction. They do not teach what stu-
dents are in school to learn.

In the same way audiovisual aids
usually come at the wrong time to
strengthen the forms of behavior that
are the principal concern of the teacher.
An interesting page printed in four
colors reinforces the student simply for
opening the book and looking at it. It
does not reinforce reading the page or
evén examining it closely; certainly it
does not reinforce those activities that
result in effective recall of what is seen.
An interesting lecturer holds his listeners
in the sense that they look at and listen
to him, just as an interesting demonstra-
tion film reinforces the behavior of
watching it, but neither the lecture nor
the film necessarily reinforces listening
or listening in those special ways that
further recall. In good instruction inter-
esting things should happen after the
student has read a page or listened or
looked with care. The four-color picture
should become interesting when the text
that accompanies it has been read. One
stage in a lecture or film should be inter-
esting only if earlier stages have been
carefully examined and remembered. In
general, naturally attractive and inter-
esting things further the primary goals
of education only when they enter into
much more subtle contingencies of rein-
forcement than are usually represented
by audiovisual aids.

It is possible that students may be
induced to learm by making material
not only attractive but memorable. An
obvious example is making material
easy, The child first learns to write in
manuscript because it resembles the text
he is learning to read; he may learn to
read material printed in a phonetic al-
phabet; he may learn to spell only words
he will actually use; and so on. This sort
of simplification shows a lack of confi-
dence in methods of teaching and often
merely postpones the teacher’s task, but
it is sometimes a useful strategy. Ma-
terial which is well organized is also, of
course, easier to learn,

Some current psychological theories

suggest that material may be made
memorable in another way. Various laws
of perception imply that an observer
“cannot help” seeing things in certain
ways, The stimulus seems to force itself
upon the organism, Optical illusions are
often cited as examples. These laws sug-
gest the possibility that material may
be presented in the form in which it
is irresistibly learned. Material is to be
so “structured” that it is readily—and
almost necessarily — “grasped.” Instruc-
tional examples are, however, far less
persuasive than the demonstration of-
fered in support of them. In trying to
assign an important function to the ma-
terial to be learned, it is particularly
easy to overlook other conditions under
which learning actually occurs.

No matter how attractive, interesting,
and well structured material may be, the
discouraging fact is that it is often not
learned. Rather than continue to ask
why, many educational theorists have
concluded that the teacher cannot really
teach at all but can only help the student
learn, The dominant metaphor goes back
to Plato. As Emile Bréhier states it in
The Hellenic Age, “Socrates . . . pos-
sessed no other art but maieutics, his
mother Phaenarete’s art of delivering; he
drew out from souls what they have in
them . . .” The student already knows
the truth; the teacher simply shows him
that he knows. The archetype is the
famous episode in the Meno in which
Socrates takes an uneducated slave boy
through Pythagoras’s theorem for doub-
ling the square. In spite of the fact that
this scene is still widely regarded as an
educational triumph, there is no evi-
dence that the child learned anything.
He timidly agrees with various sugges-
tions, and he answers leading questions,
but it is inconceivable that he could
have reconstructed the theorem by him-
self when Socrates had finished. Socrates
says as much later in the dialogue: “If
someone will keep asking him these
same questions often and in various
forms, you can be sure that in the end
he will know about them as accurately
as anybody.” (Socrates was a frequency
theorist!)

It must be admitted that the assign-
ment was difficult. The boy was starting
from scratch, In his little book, How to
Solve It, Polya uses the same technique
in presiding at the birth of the formula
for the diagonal of a parallelepiped. His
students make a more positive contribu-
tion because they have already had some
geometry. But any success due to pre-
vious teaching weakens the claim for
maieutics. And Polya’s promptings and
questionings give more help than he
wants to admit.

It is only because mathematical proofs
seem to arise from the nature of things
that they can be said in some sense to
be “known by everyone” and simply
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waiting to be drawn out. Even Socrates
could not argue that the soul knows the
facts of history or a second language.
Impregnation must precede parturition.
But is it not possible that a presentation
that has not seemed to be leamed is the
seed from which knowledge grows to be
delivered by the teacher? Perhaps the
intellectual midwife is to show the stu-
dent that he remembers what he has
already been shown or told. In The Idea
of a University Cardinal Newman gave
an example of the maieutic method ap-
plied to acquired knowledge. It will stir
painful memories in many teachers. A
tutor is talking with a candidate about a
bit of history—a bit of history, in fact,
in which Plato’s Menon lost his life.

“What is the meaning of the word
Anabasis?” says the Tutor. The Candi-
date is silent. “You know very well;
take your time, and don’t be alarmed,
Anabasis means . . .”

“An assent,” says the Candidate.

“Who ascended?”

“The Greeks, Xenophon.”

“Very well: Xenophon and the
Greeks ascended. To what did they as-
cend?”

“Against the Persian king: they as-
cended to fight the Persian king.”

“That is right . . . an ascent; but I
thought we called it a descent when a
foreign army carried war into a coun-

try? . . . “Don’t we talk of a descent of
barbarians?”

“Yes.”

“Why then are the Greeks said to
go up?’

“They went up to fight the Persian
king.”

“Yes; but why up . . . why not
down?”

“They came down afterwards, when
they retreated back to Greece.”

“Perfectly right; they did . . . but
could you give no reason why they are
said to go up to Persia, not down?”

“They went up to Persia.”

“Why do you not say they went
down?’

“They went down to Persia.”

“You have misunderstood me. . .

»
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Newman warned his reader that the
Candidate is “deficient to a great ex-
tent . . . not such as it is likely that a
respectable school would twrn out.” He
recognized a poor student, but not a
poor method. Thousands of teachers
have wasted years of their lives in ex-
changes which have been no more prof-
itable—and all to the greater glory of
maieutics and out of a conviction that
telling and showing are not only inade-
quate but wrong.

Although the soul has perhaps not al-
ways known the truth nor ever been
confronted with it in a half-forgotten
experience, it may still seek it. If the
student can be taught to learn from the
world of things, nothing else will ever
have to be taught. This is the method of
discovery. It is designed to absolve the
teacher from a sense of failure by mak-
ing instruction unnecessary. The teacher
arranges the environment in which dis-
covery is to take place, he suggests lines
of inquiry, he keeps the student within
bounds, and so on. The important thing
is that he should tell him nothing.

The human organism does, of course,
learn without being taught. It is a good
thing that this is so, and it would no
doubt be a good thing if more could be
learned in that way. Students are natur-
ally interested in what they learn by
themselves because they would not
learn if they were not, and for the same
reason they are more likely to remember
what they learn in that way. There are
reinforcing elements of surprise and ac-
complishment in personal discovery that
are welcome alternatives to traditional
aversive consequences. But discovery is
no solution to the problems of education.
The individual cannot be expected to
rediscover more than a very small part of
the facts and principles that have already
been discovered by others. To stop
teaching in order that the student may
learn for himself is to abandon education
as a medium for the transmission of the
accumulated knowledge and wisdom of
a culture.

There are other difficulties. The posi-
tion of the teacher who encourages dis-
covery is ambiguous. Is he to pretend
that he himself does not know? (Socrates
said Yes. In Socratic irony those who
know enjoy a laugh at the expense of
those who do not.) Or, for the sake of
encouraging a joint venture in discovery,
is the teacher to choose to teach only
those things that he himself has not yet
learned? Or is he frankly to say, “I know,
but you must find out” and accept the
consequences for his relations with his
students?

Still another difficulty arises when it is
necessary to teach a whole class. How
are a few good students to be prevented

from making all the discoveries? When |

that happens, other members of the class
not only miss the excitement of discovery
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but are left to learn material presented in
a slow and particularly confusing way.
Students should, of course, be encour-
aged to explore, to ask questions, to
study by themselves, to be “creative.”
When properly analyzed, the kinds of be-
havior referred to in such expressions
can be taught. It does not follow, how-
ever, that they must be taught by the
method of discovery.

Effective instructional  practices
threaten the conception of teaching as a
form of maieutics. If we suppose that the
student is to “exercise his rational pow-
ers,” to “develop his mind,” to learn
through “intuition or insight,” and so on,
then it may indeed be true that the
teacher cannot teach but can only help
the student learn. But these goals can be
restated in terms of explicit changes in
behavior, and effective methods of in-
struction can then be designed.

In his famous four idols, Francis Ba-
con formulated some of the reasons why
men arrive at false ideas. He might have
added two special Idols of the School
that affect those who want to improve
teaching. The Idol of the Good Teacher
is the belief that what a good teacher
can do, any teacher can do. Some teach-
ers are, of course, unusually effective.
They are naturally interesting people,
who make things interesting to their stu-
dents. They are skilful in handling stu-
dents, as they are skilful in handling
people in general. They can formulate
facts and principles and communicate
them to others in effective ways. Possibly
their skills and talents will someday be
better understood and successfully im-
parted to new teachers. At the moment,
however, they are true exceptions. The
fact that a method proves successful in
their hands does not mean that it will
solve important problems in education.

The Idol of the Good Student is the
belief that what a good student can
learn, any student can learn. Because
they have superior ability or have been
exposed to fortunate early environments,

some students learn without ‘being
taught. It is quite possible that they
learn more effectively when they are not
taught. Possibly we shall someday pro-
duce more of them. At the moment, how-
ever, the fact that a method works with
good students does not mean that it will
work with all. It is possible that we shall
progress more rapidly toward effective
education by leaving the good teacher
and the good student out of account al-
together. They will not suffer, because
they do not need our help. We may then
devote ourselves to the discovery of
practices which are appropriate to there-
maining—whatP—ninety-five percent of
teachers and students.

The Idols of the School explain some
of the breathless excitement with which
educational theorists return again and
again to a few standard solutions. Per-
haps we should regard them as merely
two special cases of a more general
source of error, the belief that personal
experience in the classroom is the pri-
mary source of pedagogical wisdom. It
is actually very difficult for teachers to
profit from experience. They almost
never learn about their long-term suc-
cesses or failures, and their short-term
effects are not easily traced to the prac-
tices from which they presumably arose.
Few teachers have time to reflect on
such matters, and traditional educational
research has given them little help. A
much more effective kind of research is
now becoming possible. Teaching may
be defined as an arrangement of contin-
gencies of reinforcement under which
behavior changes. Relevant contingen-
cies can be most successfully analyzed
in studying the behavior of one student
at a time under carefully controlled con-
ditions. Few educators are aware of the
extent to which human behavior is being
examined in arrangements of this sort,
but a true technology of teaching is im-
minent. It is beginning to suggest effec-
tive alternatives to the average practices
that have caused so much trouble.

“Come on down!”
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School Boards

Continued from page 90

tional establishment and the citizenry
in philosophical discussion concerning
the nature, value, and direction of con-
temporary education in our society.
Rather than concentrating upon the
feeding, transporting, and housing of
students, this vital dialogue should cen-
ter about the learning of children, The
school trustee must inquire into what
is being taught to children, how it is
being taught, and why it is being taught,
This in no way implies that the school
board member must strive to be an edu-
cational specialist nor does it imply that
he should issue directives about educa-
tional policy to the school superintend-
ent. However, it most certainly implies
that the school board member must con-
stantly re-examine his own assumptions
as well as those of others concerning the
educational enterprise and invite others
to join him in this endeavor. A properly
functioning schoo! board should at all
times be devoting some portion of its
resources to study of a matter of genuine
educational significance.

In all likelihood, this proposed recon-
struction of the role of the school board
members, will appear naive to some,
“wooly-headed” to others, and even dan-
gerous to a few, School superintendents
may resent the intrusion of laymen into
such technical matters as curriculum and
instruction. Board members may de-
mand to know who will assume respon-
sibility for what we have termed the
accouterments of education. Parents
may object that philosophical debate has
its proper place on the university cam-
pus.

Let us try to answer these probable
objections. First, learning is not such a
mysterious thing that an informed, in-
terested, and intelligent layman cannot
grasp some understanding of the factors
thought to facilitate or impede it. More-
over, our conception of the role of the
school trustee does not assign him the
responsibility for determining the con-
tent of instruction. Rather, the school
trustee invites the superintendent to
participate in the re-examination of as-
sumptions concerning the nature of
knowledge and the nature of instruction.
Secondly, with regard to who will take
care of the necessary accouterments of
education, the answer is simple enough.
The vast majority of such things can be
handled quite nicely (as they in fact
are) by the staff of the superintendent.
A moment’s reflection reveals that many
of the matters that occupy the valuable
time of board members require nothing
more than perfunctory approval. Unfor-
tunately, we fail to discriminate between
what requires little more than perfunc-
tory approval and what requires careful
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discussion. As a consequence, little time
and energy remain for searching exam-
ination of crucial matters.

Finally, with regard to the possible
objection that debate has its proper
place on the university campus, one
must point to conditions that threaten
our entire society. Education must not
allow itself to become imbedded in the
enveloping fabric of absurdity in our
lives but, through example, must demon-
strate that meaningfulness is possible.
Through insisting that learning and dis-
covery be vital forces in our lives, the
school board member can make a des-
perately needed contribution to his so-
clety. He can make this contribution
only by insisting that his role in the
educational enterprise be a meaningful
one. To the extent that he succeeds, he
will be taking education seriously and
perhaps encouraging others to do so.

Students Speak

Continued from page 83

students regard liberalism with some-
thing less than satisfaction. They believe
it to be somehow implicated, if only by
default, in the heritage of nightmares
that compose modern history—Ausch-
witz, Hiroshima, the Cold War, Mec-
Carthyism.”

But student radicals do not lock to
bureaucratic, puritanical Russia or to
unindustrialized, overpopulated, and
poverty-ridden China as models. Not
Marx, but Gandhi and Thoreau are their
mentors. Their goal is to eliminate the
divorce between the political and the
personal; no definite programs, no slo-
gans, only a direct emotional response to
hypocrisy and injustice.

This graduating class joins with others
throughout the country in facing tasks
that require a radical and experimental
frame of mind, guided by generous so-
cial impulses. We must find workable
ideas to replace the myths that have
been outrun by technology and social
upheaval; we must develop a social vi-
sion less shallow than the duty to spend
money to keep the economy going; and
we must emphasize that although edu-
cation might sometimes produce practi-
cal innovations beneficial to our health
and material comfort, it should always
produce greater understanding of the
human condition and promise.

The Vagabond Muse

Continued from page 51

was scarcely noticed in the press; there
were no buyers. In desperation Davies
mailed the unsold books to names in
Who's Who, asked for half a crown if
the recipient thought the book was
worth the price, and managed to dispose
of sixty copies. Suddenly Davies was a
“story.” The beggar who could write
poetry was taken up by the newspapers
and became the novelty of the moment.
He was praised by Arthur Symons, by
Edward Thomas, who befriended him,
and by G. B. Shaw, who wrote a typical-
ly Shavian introduction to his autobiog-
raphy. All this and much more—the
times “when wine and women ruled his
mind,” Davies’s belated marriage, his
emotional disturbances, his later years—
are skillfully drawn and detailed by
Stonesifer, who offers a balanced esti-
mate of the poet’s work.

What of the poetry? Davies wrote
much too much and did not scruple to
repeat himself. He had a talent for
spontaneity, a quickly summoned im-
mediacy which, at the best, was artless
but, at the too frequent worst, witless.
Usually classed as “a nature poet,”
Davies was not really a student of na-
ture as was, say, Clare or, with a more
intense awareness, Hopkins. He was a
random onlooker, an interested but not
discriminating observer—he thought of
himself as a “starer”—one who regarded
all natural things with a careless accept-
ance. His transcripts of low life and the
suffering poor, the so-called “humani-
tarian” poems, are sententious and
prosy; worse, they tend to degenerate
into bathos. His was a light and lyrical
gift, and he abused it. He wrote not only
too rapidly but too glibly; he did not
seem able to stop his verse from falling
into doggerel, scarcely better than the
rhymed prattle of a compulsively talka-
tive child. Many of his beginnings are
delightful. For example: “A bee goes
mumbling homeward pleased,” “A sum-
mer’s morning that has but one voice,”
“Forgive me, world, if I outlive my wel-
come,” “When April scatters coins of
primrose gold.”

Davies is constantly being compared
to better poets. This is a proof of his
limitations. But it is also a compliment,
since the names of Herrick and Blake
are those most often mentioned. Like
Herrick, Davies is facile, carefree,
“cleanly wanton”; unlike Herrick, he
misses real grace and elegance; he is
charming rather than enchanting. Like
Blake he regards all creation with wide-
eyed wonder, but he completely lacks
Blake’s richly unfolding simplicities.
Most of Davies’s poems are naive, bland,
primerlike, yet the best of them are true
songs of innocence.
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CLASSIFIED

OUT-OF-PRINT

ART

CLASSIFIED ADVERTISEMENTS are ac-
cepted for things wanted or unwanted; personal
services; literary or publishing offers, unclassifled
elsewhere; miscellaneous items appealing to a spe-
cial intelligent clientele; jobs wanted; houses or
camps for rent; tutoring; ideas for sale. All ad-
vertisements must be consonant with the character
of Saturday Review. Rates for a single insertion,
70¢ per word, 10-word minimum. Count 2 extva
words for Box and Numbers. Rates for multiple
msertions :—52 times 62¢ per word ecach insertion;
26 times 64¢ per word each insevtion; 13 times
66¢ per word each insertion; 6 times 68¢ per word
each insevtion. Full payment must be received
eighteen days before publication. We forward all
mail received in answer to box numbers and submit
postage bills periodically. Mail to be called for
at this office will be held 30 days only. Address
Classified Department, Saturday Review, 380
Madison Avenune, New York, New York 10017.

YOU NAME IT—WE FIND IT. Satisfaction guaranteed.
INTERNATIONAL BOOKFINDERS, Box 3003-S, Beverly
Hills, California.

THOUSANDS of books stocked. Murray's,
Street, Springfield, Massachusetts 01103,

115 State

OESTREICHER’S REFERENCE BOOK of Fine Art Re-
productions. Largest guide to fine prints available. Con-
tains over 12,000 titles by 1,500 artists. Iilustrates
over 1,100 reproductions. $2.50 postpaid, foreign $3.50.
Qestreicher’s Prints Inc., SR-10-3, 43 West 46th Street,
NYC 10036.

HARD TO FIND? We speciatize in locating the difficult.
Fast, reasonable. Ardsley Books, Box 4308, Sunnyside 4,
N.Y.

CAN’T GET IT, WE'LL FIND IT and fast. Free experi-
enced service reaches 5,500 dealers weekly, if not in our
large stock. Beacon Hill Booksellers, 1077 Massachusetts
Avenue, Cambridge, Massachusetts 02138.

BAER’S BOOK SEARCH. 2856 Woodlawn
Memphis, Tennessee 38127. Book finders.

Terrace,

LITERARY SERVICES

MANUSCRIPT TYPING. Also tapes. Ambassador Office
Service, 10 East 49th Street, NYC 10017, PlLaza 5-1127.

INDEXING, MANUSCRIPT TYPING, copyreading, proof-
reading. Redactory Services, 2314 Main, Houston, Texas.

IBM ELECTRIC prestige pica typewriter. Short stories;
TV, dramatic plays; verse; manuscripts; novels. Sheila
Kravetz, 730 Willer Avenue, Brooklyn 11207. Tele-
phone: 212-649-3213.

MORGENSTERN EDITORIAL TYPISTS. A complete
assistance program for the preparation of literary, scien-
tific, and academic papers. 24 hour service, NYC.
UNiversity 5-7760.

FREELANCE EDITING. Careful, competent. Any manu-
script. Reasonable. Call 212-255-4899.

RESEARCH, writing, translations, expertly done. All
topics. Reasonable. Professional author. Box 0-533.

BOOKS

SEND AUTHORS’ NAMES and titles of out-of-print
books wanted. You will get results. Kendall Gaisser,
Booksellers, 1242 Broadway, Teledo, Ohio 43609.

DIFFICULT ACQUISITIONS? Write Paramount Book
Service, 39 Hopedale, Allston 34, Massachusetts.

BOOKS ABOUT ASIA — ORIENTALIJA. 11 East 12th
Street, New York, New York 10003. Free Catalogue S.

TAINTER’S CHICK BOOKSHOP, Temple, N.H. Books
on anything and everything. Try our search service for
that certain book.

BOOKS FOUND. Free search—quick action. Old Colony
Bookfinders, 143 West Newton Street, Boston, Massachu-
setts 02118.

NAME THE BOOK — Wwe'il get it. CHICAGO BOOK
MART, Chicago Heights, Illinois.

LOCATE BOOKS! Florida Booksearchers,
Orlando, Florida 32808.

TRANSATLANTIC BOOKSEARCHERS. Wants actively
sought in England and America. Matawan, New Jersey.

Box 15070,

FREE SEARCH SERVICE. Any book located. Thousands
successfully found. Paul Revere Bookshop, Box 194,
Cambridge, Massachusetts 02138.

BACK NUMBERS

AMERICAN HERITAGE Magazines: Volumes 1 {(1949)
through XV (1964). All. Sold-Bought. Issues. Runs. Also
HORIZON Magazines. Reid-Books, 1404 East 18th Street,
Brookiyn, New York 11230.

FOREIGN PERIODICALS

SUBSCRIPTIONS to German, Austrian, Swiss magazines
make thoughtful gifts. Request catalogue. German News
Company, 200 East 86th Street, NYC 10028, BUtterfield
8-5500.

FRENCH, ITALIAN, SPANISH,
newspapers. European Publishers
West 43rd Street, NYC 10036.

POLISH rperiodicals,
Representatives, 132

CLEARANCE PRICES New York Book, 4 West 43rd
Street, NYC. Free catalogues Paperbacks, etc.

MUSICAL INSTRUMENTS

BRITISH BOOK BARGAINS—all subjects. Catalogues
free. Wants solicited. Transbooks, Matawan 2, New Jersey.

SAVE TO 849 on publishers’ overstocks. Free cata-
logue. Reader’s Service, 5435 Upland Way, Philadeiphia
31, Pennsylvania.

THE PAPERBACK SELLER—over 154,000 paperbacks
in stock. 148 Front Street, Hempstead, N.Y. We pay
postage.

SABATHIL HARPSICHORDS are reliable, sound beautiful.
3911 West 25th, Vancouver, Canada.

GUITAR KIT $19.95 (F.0.B. NYC). Spruce and maple
wood. Materials and instructions supplied. DO IT YOUR-
SELF and save. (Extraordinary Value!) Hargail, 157
West 57th Street, NYC 10019.

RECORDERS—FINEST MAKES. Largest music selections.
Free catalogue. RECORDER CENTER, Amenia, N.Y.

FRENCH, SPANISH, ITALIAN books. The Mail Order
Library, 132 West 43rd Street, NYC 10036.

FRENCH BOOKS

THE FRENCH BOOKSHOP. 700 Madison Avenue (62nd
Street), NYC 10021, where French books are sold exclu-
sively. Maif order catalogue 70¢.

GERMAN BOOKS

RECORD MART

WAGNER: TANNHAUSER (complete), five 1962 Bay-
reuth recording, Windgassen, Siija, Waechter, Greindi,
Bayreuth Festival Chorus and OQrchestra, Sawallisch, 3
German Philips LPs, mono $14.50, stereo, $16.50.
Bremen House, 218 East 86th Street, NYC 10028,
REgent 4-2500.

MUSIC OF MANY LANDS. Beautifully packaged au-
thentic LP records. Free catalogue. Request Records,
66 Mechanic Street, New Rochelle, N. Y.

DO YOU SPEAK GERMAN? Free catalogues of all

subjects. German Book Center, 216 West Jackson
Boulevard, Chicago 6, Iilfinois.
BOOKPLATES

FREE CATALOGUE—Many beautiful designs. Special de-
Bigping too. Address BOOGKPLATES, Yellow Springs 7,
io.
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FREE 32-PAGE CATALOGUE !listing thousands of clas-
sical, opera, folk, jazz, popular, show, spoken, religious
and language records. Mono and sterea. Buy by mail and
save from the largest, exclusive mail order distributor in
the world. Send name, address today to Dept. SR,
Chesterfield Music Shops, Inc., 12 Warren Street, New
York 10007.

FREE CATALOGUE, Hundreds of most unusual LPs,
Imported and Domestic. Record Centre, Dept. SR3,
821 Broadway, New York City 10003.

BRINLEY-RICHARDS LTD announces a sale of paint-
ings by Rosemary Gilman and a private collection of
antiques. By appeintment. NYC. Box 0-597.

UNUSUAL MILITARY PRINTS—authentic—for gifts,
framing. Brochure Box 5723, Cleveland, Ohio.

COLLEGES

COLLEGE DROP-OUTS: We concentrate on the educa-
tional redevelopment of selected students, including poor
achievers, with unrealized learning potential. Educational
Development Center, 23 Adelbert Street, Berea, Ohie
44017, Dept. SR.

COLOR SLIDES

FREE 35mm COLOR SLIDE—Professional “The End’‘
slide for your shows—FREE when you order the new
100-page Wolfe catalogue of Hi-Fi slides in living color.
Only $1.00 (deductible from first order). Over 9,500
slides from 98 countries—all as beautiful as your own
best originals. Order fill-in slides on APPROVAL. Send
for your catalogue today! (Also 8mm). Wolfe Worldwide
Films, Dept. 7105, Los Angeles 90025.

HOBBIES

10 BEAUTIFUL IMPORTED BUTTERFLIES $2.95.
20 for $4.95. Excellent gift. Marden House, Box 3213,
Seattle, Washington 98114.

FOR THE GOURMET

SELL’S FAMOUS LIVER PATE. Delightful canapes,
sandwiches, salads, dips. Request at finest shops. Norton
Company, New Milford, Connecticut.

GOURMET FOODS for your table and gift giving. Ex-
quisite selections. Request mail order catalogue. Bremen
House, 218 East 86th Street, NYC 10028, REgent 4-2500.

RARE TEAS, COFFEES, direct from importer. Estab-
lished 1903. Free gourmet recipe book, catalogue. Scha-
pita Coffee Company, 117 West 10th Street, New
York City.

HOMEMADE CHUTNEYS, preserves, handcrafted gifts.
Free catalogue. O!d Jelly Mill, Dept. S, West Dum-
merston, Vermont.

PERSONALS

iF YOU REALLY WISH to fearn FRENCH, spend a school
year as paying guest in a French family. Also summer
program. Write Thevenin, Solignac, Haute Vienne, France,

NEUPERT HARPSICHORDS, CLAVICHORDS. Oldest,
finest. Free catafogue, MAGNAMUSIC, Sharon, Con-
necticut.

MEXICO—WORDS AND PICTURES: Documentary films,
stills, articles, representation. International publications,
television  background. Duncan, Lista, Cuernavaca,
Morelos, Mexico.

NEW COLLEGE FINE ARTS INSTITUTE offered again
for 5 months beginning Movember 22nd by noted artists
Afro, Philip Guston, Larry Rivers, Syd Solomon, James
Brooks, Contad Marca-Reili in conjunction with one of

America’s most exciting liberal arts colleges. Enjoy
Sarasota’s stimulating inteflectual climate . . . theater,
music, Ringling Museum. Write for information: Dept.

FAl, New College, Sarasota, Florida.

DOG CHRISTMAS CARDS, hand colored. 25¢ brings
sample. State breed. Betsey Brownell, 192 Bowen Street,
Providence, Rhode Island 02906.

OLD LETTERS WANTED. Authors, scientists, military
leaders, musicians, American statesmen, etc. Collections
and important single items bought and sold. Especially
interested in fiterary material. Catalogues issued. Walter
R. Benjamin Autographs, 790 Madison Avenue {at 67th),
New York 10021. REgent 4-3902. Established 1887.
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FALL SHOWINGS of Carol Brown's uncommon fabrics,
individuafly chosen handknit Irish jackets, sweaters, etc.,
handwoven Irish tweed capes, coats: Wellesley Shopper’s
Showcase, Burlington, Vermont, October 19th-20th;
North L.I. Vassar Club Christmas Sampler, Presbyterian
Church, Oyster Bay, October 27th, 28th, 29th. Home
address: Putney, Vermont 05346.

FREE EDUCATIONAL MATERIALS CATALOGUE—pre-
schooi reading and math, Understanding the New Math,
Languages for children, Write: Dept. 6312, Systems for
Education, Inc., 612 North Michigan, Chicago 60611.

WRITER-EDITOR, male, nationally published, with solid
academic background, seeks assignments in speech writing,
rewriting, corporate PR. Box K-329.

FRESH FLOWER PERFUMES, hand blended, of exquisite
fidelity to living flowers. Circular. May Cove, Mathews,
Virginia 23109.

CHRISTMAS CARDS from the Philadelphia Museum of
Art. A unique selection of cards designed from original
woodcuts, fithographs, paintings and sculpture by artists
including Toulouse-Lautrec, Cassatt, Rodin and Titian.
For illustrated catalogue, send 25¢ to The Museum
Shop, Philadelphia Museum of Art, Parkway at 26th
Street, Philadelphia 19101.

OVERSEAS POSITIONS offer high salaries, free travel.
Employers provide transportation and liberal vacations.
Comprehensive new booklet, “Guide to Employment
Abroad,”” covers all possibilities in sixty countries, afl
occupations. Inciudes exciusive “Directory of American
Companies OQverseas.’”’ Special reports on summer jobs.
Government careers overseas, international organizations,
medical work, teaching, librarian, secretarial positions.
English language newspapers overseas, social work. Highly
recommended. Only $1.00. Airmail 30¢ extra. Satisfac-
tion guaranteed or payment refunded. Hill International
Publications, P.0, Box 79-X, East Islip, New York.

FOOT COMFORT—Double deerskin moccasins, slippets,
casuals, 50 styles. Free catalogue SR. Cottage Crafts,
Rutland, Vermont 05701.

MERITORIOUS RESTORATION. Antique, Modern China,
Ivory, etc. Sano Studio, 767 Lexington Avenue, NYC.

DIPLOMAS, AWARDS, ETC., laminated on “‘Custom-
Made’’® plaques. Write Artmart, 710 East 5th, Knox-
ville, Tennessee 37917.

HARPSICHORD—Same as owned by Philadelphia Orches-
tra and RCA VICTOR. In kit form for home workshop
assembly, $150. Clavichord kit, $100. Free brochure.
Write Zuckermann Harpsichords, Dept. S, 115 Christopher
Street, NYC 10014,

TOP CASH PAID for letters and documents of famous
people. Immediate decision! Immediate payment. Ask
TODAY for free brochure. “How To Sell Your Auto-
graphs.”” Catalogues issued. Charles R. Hamilton, 25
East 53rd Street, NYC 10022. ELdorado 5-3464-5-6.

**“MEADOWLARK”:
renewal. Brochure:
California.

UNUSUAL, INEXPENSIVE, DELIGHTFUL PRESENTS
shipped direct from Europe. Free catalogue. Europresent,
Sharon, Connecticut.

A place for peace, recovery and
Friendly Hilis Fellowship, Hemet,

BRITISH SHOES FOR GENTLEMEN, at a fraction of
their American retail prices. $12.95 includes duty and
import charges. Delivery in ten days from receipt of order,
Money-back guarantee. Write for illustrated catalogue,
Steven Williams, Sr,, Ltd., 37 East Willow Street,
Millburn, New Jersey.

YOUR GLOBAL ADVENTURE. Largest journal of actual
positions for teachers, administrators, students, librarians,
scientists, etc. NOT just a list—includes specific U.S.
and foreign positions open now. Includes summer jobs.
Approved since 1952. RUSH $1.00 for current issue.
Yearly membership $7.00. Manual, “How to Write a

LORD MONTAGU OF BEAULIEU announces—the long
awaited release of original sheets lodged in family
archives, comprising the anthology ‘‘Eightieth Birthday
Tribute to Sir Winston Churchill.”” After quota allocated
for official bodies, etc., only 815 volumes of this pres-
tige work (over 200 pages each) available for public
issue. Each volume numbered, inscribed with name of
owner on title page by Calligrapher to Montagu’s of
Beaulieu; and handbound in Nigerian goatskin by Binder
of the Book. Crested Scroll of Owners on permanent
exhibit in ancestral library. Price inclusive of shipping
$35 (to Lord Montagu). All profits to Churchill Memorial
in names of those on Scroll. Obtainable only (1 copy per
applicant) from: The Rt. Hon. The Lord Montagu of

Beaulieu, Beaulieu Palace, Hampshite England. All
communications acknowledged.
SPEAK RUSSIAN or French in 3 months. NYC.

TRafalgar 6-9573.

FASCINATING MAGAZINE for book collectors! Informa-
tion free. TBA, Webster 31, New York.

RECORDERS (FLUTES) KUENG SWISS import. Cools-
ma, Purcell, $5, $8.95 up! Student Special. Corelli,
$3.95; Recorder Music Methods, Guitar Music. Free Cat-
glogils, 10-5-C, HARGAIL, 157 West 57th Street, NYC
0019.

PROFESSOR, family, will provide responsible protection
of property in exchange for living quarters, Hollywood,
Beverly Hills, Bel Air area, January, 1966. References.
Box 0-852.

MAY COVE FRAGRANCE MINIATURES: Six different
flowers in dram flacons (each a charming gift) $6.75
postpaid. May Cove, Mathews, Virginia 23109.

ROME FOR THE COGNOSCENTI—Ten 9" x 12/ original
photographic  prints. Signed, limited edition. Hand-
crafted leather presentation portfolio. $85. Prepaid,
direct from Rome. Money-back guarantee. Artegrafico,
156 West 86th, NYC 10024.

HONG KONG QUALITY SHIRTS for men, worth double
our price. Immediate delivery. Money-back guarantee.
White only in classic medium spread collar. Long sleeves
with convertible cuffs or short sleeves, Two for $7.25
postpaid. S. Wm. Cooper, 225-19 137th Avenue, Laurel-
ton, New York 11413.

ORIGINAL CHRISTMAS GREETINGS. This year I have
silk screened enough cards to offer a limited number
for general sale. Send $1.00 for 6 different sample
cards {refundable if you order over 49 cards) to Roslyn
Talerico, 4500 Hillside, Independence, Ohio 44131.

COVERED WAGON MOVERS. Competent, experienced,
insured. For estimate call Jerry McGruddy, Algonquin
5.1788 NYC.

MAKE DELICIOUS WINES, beers, ciders. Fifteen fa-
mous recipes $1. Royal Wines, Champlain 1, New York.

BLUE GLASS LINERS for silver saltcellars and condi-
ment holders. Glass inserts replaced. Hess Repairs, 168
East 33rd Street, NYC 16.

PERSONALITY THEORIES. Understandable by sche-
matic analysis. Integrates psychological systems. $1.00
%%szid. Ralph Segalman, 249 Viking, El Paso, Texas

STATIONERY CASE, personalized, for home, office,
travel. Request brochure. Kerriwell, Dept. 5105, 303
West 42nd Street, NYC 10036.

SPEAK “VACATION SPANISH.” Learn real, living
conversation—fast. Amazingly simple. Loads of fun,
Complete course $1.95, refundable. Ray, Dept. K-19,

68 River Route, Kingman, Arizona.

MANGO LOVERS—Alack and alas. Mango season over.
Now shipping Florida’s finest Indian River oranges and
grapefruit. Send for free brochure. Airport Fruit Shipper,
Miami International Airport, Miami, Florida 33159.

Resume,’”” $1.00 or FREE, with yearly. Ad
Institute, 171 North 9th Street, Brooklyn 11211, N.Y.

FOR THE MOST EXCITING literary magazine in Amer-
ica, send $1 to NEXUS, Box 2049, San Francisco 26,
California.

SKIERS’ CHALET, VERMONT. Elegant hideaway needs
shareholders. Half hour Stratton, Mt. Snow, Bromiey.
Box 0-819.

RESEARCH, writing, translations, expertly done. All
topics. Reasonable. Professional author. Alex White, Allen-
hurst, N.J.

MALE SOCIAL WORKER ACSW, over 25 years experi-
ence settlement house, community center, camping and
adult education. Desirous of change to interracial,
international or interfaith setting and program. Minimum
salary $15,000. New York City area. Box 0-804.

VIOLIN INSTRUCTION by Sevcik-certified teacher. Sen-
sitive to the individual, broadly cultural, technically
precise. Moderate fee. 212-LE 5-0301.
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FRENCHWOMAN  wili _ tutor
French, Italian into English.
212-PL 3-7875 after 5 P.M.

children ot translate
Free lance/permanent.

FORT LAUDERDALE, MIAMI: Literate secretary avail-
able. Varied background with corporation presidents.
Knowledge securities, architecture, psychology, literature,
French, Spanish. Specialty—people! Box 0-826.

ATTENTION MOTHERS: Child care for children of
nursery school age. East 90’s NYC. Low rates. Call
Miss Lohmiller, 697-4850, 3-5 P.M,

WRITER AVAILABLE, male, experienced researcher—

medical, psychiatric, physiological, legal. Can manage
small office details. G. Marin, 402 85th Street,
Brooklyn, N.Y.
EMPLOYMENT
OPPORTUNITIES

ESTABLISHED PUBLISHER seceks experienced secon-
dary school science textbook editor. Salary commensurate
with experience. You are invited to submit a resume to
Mr. Stanton Whitney, Vice President, D. Van Nostrand
Co., Inc., 120 Alexander, Princeton, New Jersey.

EDUCATIONAL FILM UNIT
editing assistants, Will train one.
Box 0-809.

needs two production-
Near Baltimore.

SECRETARY: Top calibre professional. Must be intelfi-
gent, able to answer telephone in well modulated
voice and speak King’s English; type and learn book-
keeping (English major and figure to wear haute couture
are advantages). NYC. Box 0-851.

EXPERIENCED WRITER to edit publication for teach-
ers in Catholic elementary schools. Entails planning
content, securing manuscripts, writing articles, rewrite.
Reporter who covered education beat ideal prospect, but
can be a writer familiar or interested in current educa-
tion scene. Reply Box 0-829.

BOOK IMPORTER, White Plains, N.Y. needs multilingual
accurate typist. Pleasant conditions. 914-WH 8-0138.

JOB CORPS CENTER, New England, requires Language
Arts Instructors experienced in teaching reading skills,
and familiar with core curriculum and team teaching.
Opportunity to combine creativity and flexibility in edu-
cation of disadvantaged youth, Excellent fringe benefits
in addition to salary accompany this position. Please
send detailed resume to Box 0-840.

WOMAN help Appalachian handcrafts. Low salary; high
appreciation. Box 1178, Bluefield, West Virginia.

HOUSEPARENTS—Single or couples. Residential posi-
tion in psychiatric group setting. Professional supervision.
Miss Nagel, Jewish Child Care Association, 345 Madison
Avenue, NYC, MUrray Hill 9-7900.

OFFICE BOY—Personal and philanthropic office, ve-
quires intelfligent and dependable young man for diversi-
fied duties. Very good salary and stimulating environment
for someone who wants an intetesting job. Please reply
to Box 0-825.

BAHAMAS. Wanted: Young college graduate tutor three
children, several months. Reply SR Box 0-832.

RESIDENT HELPER WANTED. Comfortable domestic
situation, Connecticut hills. Private quarters, country
house. Couple, no children. Require steady, mature, re-
liable male. No cooking. Household active chiefly week-
ends. Respectable salary. Must drive self, car oprovided.
Box 0-827.

HOUSES AVAILABLE

For Sale
SOUTHERN VERMONT. Farms, magnificent views.
Acreage. Houses. Harold W. Ross, Realtor. Bondville.

802-824-6000.

ROCKLAND COUNTY, N.Y. Sturdy, Colonial farm-
house. 10 rooms, 2 fireplaces, large barn, smake-
house 312 acres. $48,000. Freda Buchanan, Realtor,

914-EL 8-1025.

NEW BRUNSWICK, CANADA. 8 room year-round house.
River view. Box 0-816.

CHILDREN LEFT NEST. Writer selling home, 9 acres,

heautiful trees, guest cottage. Putnam County, N.Y.
$35,000. Box 0-821.
(Continued on page 106)
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HOUSES AVAILABLE

For Sale

BUSINESS OPPORTUNITIES

VACATIONS

BOOKSHOP—Established, profitable.
nia. Ideal for couple. Box 0-571.

Southern Califor-

(Continued from page 105)

STOCKBRIDGE, MASSACHUSETTS. Elegant pre-Civil
War home on beautiful Main Street. High ceilings,
spacious. 12 rooms plus targe artist’s studio with sky-
light. Completely modernized. All-electric, walnut kitchen.
Baseboard heat. Near golf course, Tanglewood, ski areas.
$28,500. Catl or write Dr. Arthur Deikman, Stockbridge,
Massachusetts.

POUND RIDGE, N.Y. Ildeal antique shop location, main
road decarator/artist’s studio, large family home. Built
‘]_.|760. Separate cottage, 914-P0Q 4-5267. Write Rainbow
ouse.

BERKSHIRE AREA. Lovely country home, started 1810.
14 rooms, 4V2 baths, 3 fireplaces. Redecorated. Extraor-
dinary views. Near Tanglewood. Box 0-565.

UPPER WESTCHESTER, N.Y. Secluded 2%z acre hill-
top, private road, swimming pool. 7 room residence,
flagstone porch, deck above. Pine paneled living room,
fireplace, bookcases, picture windows. Large modern
kitchen, utility room, built-in freezer. 2 bedrooms, 2
baths, study, dining room. 3 car garage; 3 rooms, bath
above, Mortgage available. $32,500. Ludewig, Realtor.
914-CA 5-2300, 914-CR 7-3000.

For Rent

OLD LYME, CONNECTICUT. Charming 1794 house ex-
pertly restored. Partially furnished. 7 rooms, 1172 baths.
Adults only. Phone evenings Philadelphia 215-546-4087,

For Rent—Furnished

JAMAICA, WEST INDIES. Seaside house, guest cot-
tage, pool, full staff. Box 0-831.

SOUTHERN VERMONT. Charming, new, furnished house
—30 living room, 2 bedrooms, fireplace, central heat, alt
conveniences. DeWitt, Halifax, Vermont, 802-368-2866.

HOT SPRINGS, VIRGINIA—On 1,000 acre estate at Bath
Afum near Hot Springs, Virginia, beautifuily furnished
3 and 4 bedroom houses overlooking lake and beautiful
mountains, Trout and bass fishing, small and big game
hunting- on estate. Swimming, tennis, riding, goif and
skiing available at nearby world famous Homestead Hotel.
Airfield on estate. For further particulars, write or phone

Clarkson and Wallace, Inc., Warm Springs, Virginia.
Telephone 703-Hot Springs 839-2632.
STOWE, VERMONT. Ski season rental. Charming 4

bedroom furnished house. $1,400. Box 0-830.

HOUSES FOR EXCHANGE

MEMBERS EXCHANGE HOMES for rent free vacations.
Write: Vacation Exchange Clubs, 550 Fifth Avenue,
New York 36.

HOLIDAY HOME EXCHANGE BUREAY will arrange be-
tween reputable approved people. Write Box 555, Grants,
New Mexico.

APARTMENT FOR SALE

MIES VAN DER ROHE 1 bedroom apartment for sale.
Sweeping view Lake Michigan. Generous tax benefits in
monthly $154. Garage available. Dagny Johnson, 880
Lake Shote Drive, Chicago.

APARTMENT TO SHARE

SAN FRANCISCO view apartment on park. Share with
male Ph.D., 28, interested in hiking, tennis, music.
Box 0-847.

ITALIAN LADY, working, wishes to share her apartment
in Elmhurst, NYC. Own room, reasonable rent, conve-
nient transportation. Box 0-828.

PROPERTY FOR SALE

FOR SALE. Private nursery and elementary school.
Details upon request. P.0. Box 111, Ojai, California.

CAMPS

NO FRILLS. Fuli $700 worth: Music, Dance, Drama, Fine
Arts, Sports (Coed 6-16). Appel Farm Art & Music
Center, Eimer 22, New Jersey.

RETIREMENT LIVING

“HAVE YOU SEEN MEADOW LAKES?”’ This retire-
ment community of 220 ground-level apartments is situ-
ated on 103 scenic acres near Princeton, N.J., surrounding
two beautiful lakes. A monthly service charge provides
all food service (by Stouffer’s, Inc.), maintenance, maid
service, and complete medical and surgical care. . . .
The Meaow Lakes Nursing Care Center, the most mod-
ern hospital-like facility of its kind, is now accepting
admissions, For Retirement Community or Nursing Care
Center brochures, write: Presbyterian Homes of N.J.,
Box 334, Princeton, N.J. 08540.

VACATIONS

PATAGONIA, ARIZONA, Circle Z Ranch. Ultimate in
riding, birdwatching, sun, siestas.

LAKE MICHIGAN VACATION ESTATE, concerts, resi-
dent artist, cottages, apartments, studios: 1,000’ beach,
pools, tennis, children’s program. May-September. Sleepy
Hollow, South Haven, Michigan.

SAN FRANCISCO ON A BUDGET? Charming, centrally
located. Hotel Beresford, 635 Sutter Street.

SURF N SUN ADVENTURE, Halfway between New York
and Miami, at exciting new Adventure Inn on sub-
tropical Hilton Head Island, S.C., discover an easy
rolling surf warmed by the Gulf Stream, gentled by the
Trade Winds. Swim, piay tennis, go horseback riding
beside the sea. Golf on two championship courses and a
lighted par-three. Enjoy fresh seafoods prepared by the
Inn's expert chef., Double room with balcony on the
ocean, 6 days, 5 nights, $70 per person, including
breakfasts and dinners. Call 803-785-3372 or write
Box 15, The Adventure Inn, Hilton Head Island, S.C.

“IN SEASON” CARIBBEAN BARGAIN. Your own apart-
ment afloat aboard 40’ cruiser in charming Christian-
sted Harbor. Sleeps 2-6 comfortably. Galley, heads.
Swimming, duty-free shopping, restaurants within walk-
ing distance. $140 per week. Airmail Davies, Club
Comanche, Christiansted, St. Croix, Virgin Islands.

HIDEAWAY for delightful, talented, creative guests.
Tennis. Fishing, Golf nearby. Chaits Hotel, Accord 5,
N.Y. Tel. 914-626-7373.

PELICAN COVE MOTEL AND MARINA—Florida Keys.
Immaculate oceanside apartments, beach, swimming, fish-
ing, skindiving, shelling, birdwatching, loafing. Literate,
congenial company on baimy tropical isle. Duncan Hunter,
Owner, Islamorada. Phone 664-2811.

THERE’S A PLACE you'll like—white sand beach

BLUEBERRY HILL! Christmas! Lucullan food. Nothing
whatever to do. Brandon, Vermont.

HOTEL PLAYA MAZATLAN. Beautiful, safe, tropical

beach, quiet resort, best international cuisine and service.

Enummer Rates, Write for information: Mazatlan, Sinaloa,
exico.

RELAX. Enjoy your vacation—quiet, unspoiled land and
waters of Maryland’s eastern shore. Colonial charm, finest
food. The Pasadena, Royal Oak, Maryland.

COME EARLY TO TUCSON before heavily booked season
begins. Near the University. Charming rooms and patios;
excellent food. American Plan. $12 to $16 a day.
CHRISTOPHER SQUARE INN, 1035 East Mabel Street,
Tucson, Arizona.

TRAVEL

EUROPE MUSIC FESTIVAL, Christmas holidays in
famous concert halls, theaters . . . . . Hamburg, Berlin,
Mitan, Paris, London, New York, December 15th-Jan-
uary 5th, 1966. Escorted. Write Churchill Tours, P.0.
Box 67, Portland, Oregon.

SAVE MONEY ON YOUR NEXT TRIP to New York by
staying at the Hotel Paris. The Paris is like a Volks-
wagen . . . we offer all the essential services but no
frills; comfort but not luxury; a swimming pool but no
night club. Ask for teaflets, “New York for Free’’ and

“How to Enjoy New York.”” Write to M. L. Walter,
Hotel Paris, New York 10025.
SEE THE WORLD for 515 a day . . . and less! Only

modern, air-conditioned Nedlloyd Dutch passenger-freighters
offer Mediterranean, Red Sea, Persian Gulf, East/South
Africa, Near East, Pakistan, India, Latin America,
Caribbean, Gulf of Mexico, Middle East and Great Lakes
services, Members of The Interchange Lines. Regular sail-
ings from New York, Montreal, Los Angeles and San
Francisco. See your travel agent or write for detailed
information to NEDLLOYD LINES, Hofland-America Line,
Dutch World Services, Pier 40-North River, New York,
N.Y. 10014.

IF YOU CAN PRONOUNCE ST. LUCIA*, you may wish
to subscribe to the newsletter especially for Caribbean
cognoscenti. What’s new in investment opportunities, in-
dustrial development, off-beat islands, hotels, transpor~
tation. Twelve monthly issues airmailed anywhere, $10.
(*St. LOO-sha). Caribbean Report, 509 Fifth Avenue,
Suite 700, New York 10017.

VILLAS AND YACHTS in Europe, Mexico, Caribbean.
Rentals from two weeks. Free illustrated catalogue:
IVY, Internationa! Villas & Yachts, Dept. SR-2,
28 Church Street, Cambridge, Massachusetts.

TUDOR HOTEL., 304 East 42nd Street, New York 10017.
New look on N.Y.’s fashionable East Side. Newly styled,
air-conditioned accommodations with private bath, tele-
vision and direct dial telephone. One block from U.N.
All transportation, churches, shops, theaters only steps
away. Only minutes from the World’s Fair. Old English
lounge and restaurant. Singles from $7; doubles from $10
daily. Special family rooms featuring 2 baths. Write for
new brochure. 212-YUkon 6-8800.

uncrowded Island—nice. Box M-18, Chamber of Com-
merce, Longboat Key, Florida.

TWO ROOMY COTTAGES directly on beautiful Guif
heach at Longboat Key. Utensils, linen provided. For
il_gforr;ation, George A. Mills, 3621 Palmira, Tampa,
lorida.

CHANCE OF A LIFETIME! . . . For two weeks or a
year enjoy hobbyist, professional painting, crafts, Span-
ish, writing, history; MFA program. Theater, field-trips,
fiestas, sunshine. Room, bath, board from $4. Prospectus?
Stirling Dickinson, Director, Instituto Allende, San
Migue! Allende, Guanajuato, Mexico.

ESCAPIST’S ISLAND. Completely informal. Good table.
Private baths. Interesting people. Scenery. Do nothing or
bird, fish, sun, swim, snorkel, sail. Thousands of flamin-
gos, reef fishes and breezes. Low weekiy rates, air fares.
Flamingo Beach Club, Bonaire 1, Netherlands Antilles.

LIGHTHOUSE INN, New London, Connecticut. Overlook-
ing the sea but nothing else. Jewel box 52 room inn;
private ocean beach. AAA, E.P. Write for color bro-
chure SR.

HILL-COUNTRY [INN: Restful—informal—good food.
Superb views. Folder. Windham Hill Farm, West Towns-
hend, Vermont.

BERKSHIRE AREA. 3 to 10 acre homesites near Tangle-
wood, ski areas. 30 mile views, splendid seclusion, beautiful
all seasons. Brochure. Overfook, Hillsdale, N.Y. 12529,

106

TIRED? Come to the tropical, fully modern, Matecumbe
Resordt Motel, Florida Keys. Box 203B, Islamorada,
Florida.

EUROPE—AN UNREGIMENTED TOUR! Discover this
bargain. TOURS, 255-B Sequoia, Pasadena, California.

NEW YORK CITY, HOTEL BEDFORD, 40th Street, Just
East of Park Avenue. For the discriminating guest who
prefers a quiet and gracious hotel in the midst of New
York’s most convenient Grand Central area . . . near all
shopping and entertainment. Beautifully decorated rooms
and suites . . . featuring fully equipped Kitchenettes . . .
private bath, air-conditioning and TV . . . Ideal for fami-
lies . . . Moderate rates. Continental Restaurant and Cock-
tail Lounge. Write Hotel Bedford, Dept. SR for brochure.

INVITATION TO . . . ADVENTURE IN PARADISE
aboard a large, {uxurious private yacht, Help share
expenses and sail to Tahiti and other remote South
Pacific Isfands, So-Pac Cruise, inc., P.0. Box 1277,
Santa Monica, California 90404.
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What’s tried and true --
but different and new?

DOUBLE-CROSTICS
PLUS!

HERE is the most captivating book of D-C’s ever published—
DOUBLE-CROSTICS PLUS! With 50 tantalizing, tremendously
satisfying new puzzles—never before in print. Almost all of them
Cryptics. Half are by Doris Nash Wortman and half are the work of
devoted fans, including a harpsichordist in Indiana, a Deaconess in
Iinois, a Bonsai expert in Missouri, and other accomplished D-C con-
structors from Scarsdale and Unadilla to Detroit, Chattanooga and
Chappaqua.

Diagramless D-C’s, Surprises and some old Regulars will keep
crostickers crosticking this fall before crackling fires, beneath falling
leaves, behind the grandstand at halftime and under the harvest moon.

And—in case you haven’t already filled in the coupon for your
copy—let us add this genuine Heartfelt Testimonial, just overheard:

“We became engaged over DOUBLE-CROSTICS—and now we
don’t do anvthing else!”—Miss M. M. soon to be Mrs. E. S.

To your bookseller, or
T5> Note to anybody who is about to try a
Double-Crostic puzzle for the first time: we promise

SATURDAY REVIEW, 380 Madison Ave., New York, N. Y. 10017

you’ll enjoy it. Youw'll feel a little like a detective, Send me . ...... copies of Double-Crostics Plus!
a little like a poet, a little like the fellow who solved Price $1.95 each.
ment you need, in addition to the book (which
contains quick, simple instructions for solving) is
X ; X Address
a pencil, and a mind not overstuffed but nicely
furnished. City Zone State

the message on the Rosetta stone. All the equip- |
| (New York State residents, add applicable sales tax)

|

|

|

|
|

|

|

|




KINGSLEY DOUBLE-CROSTIC NO.

DEFINITIONS

A. Maiden name of author of
Comin’ Through the Rye,
a nove| of 1875.

B. Marry somebody of in-
ferior rank.

C. Rebuke.

D. How Great-grandma put
away woolens from moths
(2 wds.)

E. Australian delegate to

U.N. from 1946.

F. City of Czechoslovakia
destroyed by Nazis, 1942,
but promptly commemo-
rated by renaming an Illi-
nois city a month later.

G. Prompts, inspires, puts
(something) into one’s
mind.

H. Adult sardines.

I. Lucerne; Medicago sativa.

J. Any of several American
hawthorns, esp. Crataegus
coccinea and its allies (2
wds.)

K. Belonging to the
race; congenial.

same

L. Collog. for very depressed

in spirits or health (2
wds.)

M. Former name of present
capital of Turkey {prior
to 1930).

DIRECTIONS

To solve this puzzlc you
must guess twenty-odd
WORDS, the definitions
of which are given in the
column_hecaded DFEFINI-
TIONS. Alongside ecach
definition, there is a row
of dashes—one for each
letter in the required
word. When you have
quessed a word, write it
on the dashes, and also
write each letter in the
correspondingly numbered
square of the puszle
diagram . . . When the
squares are all filled in,
you will find that vyou
have completed a quota-
tion from some published
work. 1f read up and
down, the letters 1n the
diagram have no mean-
ing . . . Black squares
tndicate ends of words;
if there is no black squave
at the right side of the
diagram, the word carries
over to the next line . . .
When all the WORDS
are filled in, their initial
letters spell the name of
the author and the title
of the piece from which
the quotation has been
taken. Of great help to
the solver are this acrostic
feature and the velative
shapes of words tn the
diagram as they develop.
Authority for spellings
and definitions is Web-
ster’s New Inmternational
Dictionary, Second and
Third Editions.

Reg. U.S. Patent Office

By Doris Nash Wortman
WORDS DEFINITIONS WORDS
94 A5 86 31 €8 27 1 N. How Augustus Moddle o0 Ao Tan TR« TS
94 45 8 31 58 27 1 signed himself to the girl 88 28 143 20 107
who threw him over as,
[ “Unalterably” hers (Mar-
64 92 73 182 185 162 43 124 75 4 tin Chuzzlewit).
e et —— e — 0. Describing certain  fine, | — — — — — —
70 128 66 99 153 157 188 sheer muslin  originally | 35 190 46 106 131 15
made in Switzerland.
T44 70 a7 136 68 36 33 32 141 P. Author of Castle Rack- | 723 75" 151 26 19 104 90 191 134
rent, publ. 1800.
95 130 5 166 139 Q. Omitted to wear; ceased | 757 708 50 40 189 6 156
—_—— = — R. Large hoglik ture of | = — — = = e —
112 98 129 80 184 180 the East Indies. with tusks | 7 69 97 111 147 150 171 74
curving up and backward,
sometimes domesticated.
— e — o ———— — S. Last king of Spain to | —— T T R o T4 o
148 87 82 121 52 101 132 154 date. 55 113 102 84 81 155 18
S T. Extirpated. 125 44 181 186 86 161 146 42
145 60 174 133 51 93 158 100 117
U. Going wrong; misadven- { —¢ TTo %7 o 5F 333 o ST T
S — 2 65 119 96 85 25 173 39 76 160
34 14 176 38 152 100 140 ture; disaster.
V. Act of grumbling aloud; | =5 57 77= 798 35 95 38 o7
— e — a place to do that, 54 78 165 179 17 72 138 91
53 3 57 24 135110 123 164
W. Cowper’s judgment on the | =7 —7 337 37 57 a0 190 1c0
divertion "ot Man. "evon | 23 63 177 30 21 49 120 159
though some went east-
=1 737 59 183 29 179 & ward and some westward
71 137 59 183 29 122 6 (2 wds.; Hope).
77213 170 48 727 116 37 103 187 X Bt i e o | 83 7 9 15178 7 o1 &7
for ships near Deal (2
wds.)
1 769 22 77 56 14 . e
Y. Capable of being done. 21 118126 8 62 105 168 149 175 163
1 Al2 X3 J 4 B|S Ei6 K 7 R|8 Y|9 X|10 D
11 M 12 X{13 Lj14 1115 O _ |16 Q|17 V|18 S|19 P|20 N{21 W 22 Mi23 wWl24 J
Di34 1|35 O 36 D|37 L[{38 1
/
D48 L 49 W|50 Q 51 H
HI61 X 62 Y|63 W|64 Bi{65 U
R|75 B|76 U|77 M|78 V|79 P|80 F
Al90 P91 V 92 B{93 H|94 A
103 L{104 P{105 Y 106 0{107 N|108 Q
_ M8 Y119 ul120 W|121 G122 K|123 J
132 G133 H{134 P 135 J{136 D137 K
146 T|147 R{148 G 149 Y150 R|151 P
161 T} _ 162 B(163 Y| _ 164 J165 V
174 H|175 Y
182 B|183 184 F(185 B)186 T(187 Li188 C|189 Q190 O
Solut.on of last week’s Double-Crostic will be found on page 20 of this issue.
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