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[U3(M]aa(^ BY JOHN BREMER 

Sophists and scientists, politicians 
and philosopiiers, have always been 
fascinated by "phenomena"—that is, 
by the visible, by what shows. In 
their various ways, with their vari
ous purposes, they have set out to 
save the appearances, to explain 
them, or explain them away. It could 
not be otherwise, for the appear
ances, what everybody sees, are 
what we have in common. And on 
occasion we become a community 
through the acceptance of a set of 
appearances (usually of ourselves) 
presented by a national leader. 
In the classical age Pericles por
trayed Athens in such a way that 
the Athenians could bring into being 
the city they heard described by ac
cepting his account of themselves 
as one within their achievement. 

The rhetorical problem that Per
icles (and any such teacher) faced is 
delicate, intricate, and universal. It 
is universal because it must include 
all in the creation of unity, intricate 
because the vision held up to every-

John Bremer, the founder of Philadel
phia's Parkway Program, is coauthor 
of School Without Walls and Open Ed
ucation: A Beginning, both published 
by Holt, Rinehart and Winston. He is 
now Killam Senior Fellow at Dalhousie 
University in Halifax, Nova Scotia. 

one must offer a place to each individ
ual, delicate because the gap between 
the vision and the previously experi
enced reality must be bridgeable by 
the citizens (so they do not charge the 
visionary with cynicism), yet bridge-
able only through their effort and toil 
(to provide the satisfaction that comes 
from accomplishment and growth). 
Pericles offers an invisible Athens to 
ennoble the visible Athens; Plato, 
more ambitiously, offers the invisible 
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Ivan Chermayeff found 
that even airport 
baggage routers did 
not know the symbols 
for every airport in 
his poster. Designed 
in association with 
Yellow Pages, the 
posters were done by 
well-known designers 
who donated their 
services. The National 
Endowment for the 
Arts and Champion 
Paper absorbed printing 
and paper costs. 
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In keeping with the 
notion that learning 
is not confined to 
the classroom, 
Yellow Pages is an 
invitation to 
discover the city as 
a learning resource. 
The director^/ was 
produced by the Group 
for Environmental 
Education and 
supported by 
Educational 
Facilities Labora
tories and 
MIT Press. 
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Peter Bradford's 
poster shows the 
complicated world 
beneath the street. 
Each of the 1.500 
participants at the 
International 
Design Conference 
received a 
complete set of 
twelve posters. 
Additional sets will 
be distributed to 
selected schools 
this fall. 

Republic to ennoble the visible Repub
lic, any visible republic. 

What is curious is that the visible 
city, in the sense of an actual city, is 
not in fact completely visible to its citi
zens. First, it is not visible because it is 
not one city; as Plato pointed out, it is 
at least two—that of the rich and that of 
the poor. Second, its citizens have been 
too well "educated"; they look at their 
own particular piece of the action 
only. In addition, they have been of
fered a mythological account of the 
city, which has enough contact with 
the visible to be plausible and yet 
which hides the true state of affairs 
(that is, makes it invisible). The para-

^ 
dox is accentuated by the fact that it is . 
the mythology that the citizens accept, 
though it is invisible, and this prevents 
them from seeing what is before them 
(and therefore visible). The critical 
force of the philosophic vision is thus 
lessened because it can be related to 
the myth and not to the reality of the 
city. This could be summed up by say
ing that, since the visible city is private, 
it needs to be kept invisible (by 
sophistry) and that the hope of city 
improvement (embodied in the philo
sophic vision), although invisible, must 
be kept visible to work in the public 
mind. Such is the task of education as 
renewal. 

Many of us now recognize that for
mal education can take place on occa
sion—perhaps should take place—out
side the walls of the school. But the 
issue remains in doubt: Will the use of 
the city generate a new pattern and 
purpose for education? Or will the city 
merely be turned into a schoolhouse, in 
the sense that it will do, with its power
ful resources, what the school used to 
do when the school was potent? In the 
past public education, perhaps not in
appropriately, has served the "invisi
ble city"—it has supported and upheld 
p r iva t e in te res t s . Now, p a r t i c u l a r l y 
among students and teachers, there is a 
strong movement to use public educa
tion for public purpose; they wish to 
improve the quality of human life by 

Above, selections 
of learning 
resources from 
Yellow Pages indicate 
the breadth of 
learning possibilities 
explored. At right, 
Herb Lubalin's 
colorful poster picks 
up on the theme 
that everyday 
encounters 
offer learning 
opportunities. 
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,=i5̂ ẑ >vŝ Iid̂ % r - If '.l̂ -l-s;'̂ !- ...-.*« -'fr:̂ * %^l&i 

] « « K « i « 

SR/AUGUST 19, 1972 
37 PRODUCED 2005 BY UNZ.ORG

ELECTRONIC REPRODUCTION PROHIBITED



commitment to the ideal notion of a 
city both as a philosophic vision and as 
a dedication to community. As students 
often see it, this struggle is one be
tween "fitting into the system" (with 
its restrictive demands and relatively 
sure rewards of some money and sta
tus) and participating in the creation 
of a new kind of society (a process that 
is exciting but also dangerous). 

Yellow Pages of Learning Resources 
was prepared under the editorship of 
Richard Saul Wurman (The MIT Press, 
94 pp., paperback $1.95) in connection 
with the International Design Confer
ence on the theme "The Invisible City" 
held in Aspen, Colorado, in June. "This 
book is concerned with the potential 
of the city as a place for learning," Wur
man writes in the introduction: 

Education has been thought of as taking 
place mainly within the confines of the 
classroom. . . . However, the most exten
sive facility imaginable for learning is our 
urban environment. It is a classroom with
out walls . . . offering a boundless cur
riculum with unlimited expertise. If we 
can make our urban environment compre
hensible and observable, we will have 
created classrooms with endless windows 
on the world. 

Discovery of the city is facilitated by 
a catalogue of seventy alphabetically 
arranged categories made up of: peo
ple (twenty-eight entries, ranging from 
b u t c h e r to psycho log i s t ) ; p laces 
(twenty-nine entries, from city hall to 
zoo); and processes (thirteen entries 
from candymaking to weather fore
casting). For each entry there are some 
descriptive statements, suggestions of 
how to explore the particular resource, 
a series of questions, and sometimes a 
personal report. 

For anyone who has not used the 
city as campus and curriculum, the 

The key to learning is to ask 
the right questions. But how 
many? Yellow Pages suggests 
ninety-eight questions one might 
ask an airport administrator. 

Yellow Pages will provide support, but 
it will readily be outgrown (as it 
should be) by anyone with enough de
termination and interest to begin and 
continue for more than a brief time. 
In short, it is a fine primer, leading to 
the writing of one's own catalogue of 
resources perhaps, but, more impor
tantly, to using the city as an expand
ing resource. 

The central problem that "schools 
without walls" pose for all of us is the 
relation of knowledge to action, of 
education to politics. If, through new 
modes of education, the invisible, pri
vate city is made visible—genuinely 
visible—to the young, they will not 
leave it unchanged. The educational 
process will then be seen as an inter
action, in which the city and the stu
dent come to terms with each other, 
each by changing in some measure to 
accommodate the other. The Yellow 
Pages, with charming naivete, plays 
with dynamite in its "Guidelines for 
Group Learning": 

An investigation will tend to be more suc
cessful if it involves action, not only 
study. If you are learning about air pollu
tion, learn who the polluters are. It is far 
more satisfying to plan an action that 
might involve reporting an offender. . . . 

The innocence of this statement 
could be disastrous. It is only rarely 
that changes are brought about by the 
identification of a lone offender. To en
courage the notion that one accom
plishes social and economic changes in 
much the same way as one solves arith
metic problems in a workbook is to do 

disservice to the idea that the young 
have a creative contribution to make 
to the improvement of city life. The 
political and communications skills 
necessary for real change take a long 
time to acquire. If action is encouraged 
in students, they should be provided 
with an opportunity to acquire the in
dispensable tools for effective action. 

Yellow Pages does nothing further to 
encourage action than make interest
ing recommendations for exploration. 
It seems to assume that the city (like 
the school) is a place to which you 
come for information. You ask ques
tions and record the answers, and the 
whole affair is cut and dried. There is no 
uncertainty, no doubt, no complexity 
in the Yellow Pages—and one is left 
with the impression that such people 
as hotel managers, carpenters, and 
ward leaders are delighted to be cross-
examined at any time (although a 
union boss should be interviewed "dur
ing his lunch hour or after work") . 

There is also danger that Yellow 
Pages will be seen as a new curriculum 
guide; a lot of creativity will be needed 
to prevent it from being treated as just 
another syllabus to be worked through. 
For a teacher in a school particularly, 
additional problems emerge in prepar
ing the city to receive students (which 
must be done) and in handling the 
simple, logistical difficulties (such as 
timetables) that never arise inside a 
school because they are all solved be
fore a student ever enters the building. 

The Yellow Pages is a new venture 
and should be valuable to many of us, 
for its vices as well as for its virtues. 
The authors cannot reasonably have 
been expected to make definitive state
ments about the visible and invisible 
cities, about the public and the private, 
and about how students could or 
should affect their cities, but they can 
be held responsible for the view of 
learning they promote. The main limi
tation of this view is that it puts the 
student in the role of a visitor, of an 
outsider, of an observer, with isolated 
or sporadic occasions for learning, 
which is achieved by rather aggressive 
and unimaginative questioning. 

To know that "a good carpenter can 
drive a 6d [sixpenny] nail with three 
strokes" is not to know what the 
carpenter knows. There is a great dif
ference between knowing about car
pentering and knowing carpentering, 
just as there is a great difference be
tween knowing about how to live and 
knowing how to live. To know about 
something is to be its observer; what 
is needed, surely, is for the student to 
be a participant. There must be a con
tinuity between the life of the city 
and the life of the student-citizen. How 
to bring that about, given the complex
ity of the city and its "invisibility," we 
seem not to know. Q 
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CONFRONTATIONS LONG AGO-
THE STUDENT LEADERS LOOK DACK 
BY GEORGE H. STRAUSS 

Only two short years ago—it seems 
more like two decades now—^high 
schools across the country were in tur
moil. Students were protesting for a 
variety of reforms and causes—ending 
the war in Vietnam, obtaining student 
rights in the schools, eliminating pov
erty and racism, improving our phys
ical environment. 

During the 1969/70 school year, while 
doing research for my doctoral disser
tation on student activism, I got to 
know the leaders of the student pro
test movements in the New York City 
schools. I recently spoke with four of 
them about their political activity of 
two years ago, their second thoughts 
on what they accomplished—or failed 
to accomplish—and their personal de
velopment since graduating from high 
school. 

Participating in the interview-discus
sion with me were Donald Reeves, 
Arthur Schwartz, Julie Simon, and 
Robert Reiss. All of them were out
standing student leaders two years ago. 
They represent, to me at least, many 
of the human complexities and con
trasts of the high school Protest Gener
ation of the Sixties. 

Donald Reeves is Jamaican-Ameri
can, black, and tall. He recently pub
lished a book about his high school 
experiences. Notes of a Processed 
Brother. Two years ago Don was pres
ident of the New York City General 
Organization Council, a group of 
elected student representatives, and 
head of the High School Student Rights 
Coalition. His name was mentioned in 
the newspapers a good deal at that 
time. This fall he will be a junior at 
Cornell University. 

Arthur Schwartz, a self-confessed or
ganization man of two years ago, was 
then high school coordinator for the 
Vietnam Moratorium. He was also vice 
president of the G. O. Council and one 
of the drafters of a high school student 
bill of rights. After graduating from 
Bronx High School of Science, he 

George H. Strauss has taught political sci
ence at City College and is completing a 
book called The Protest Generation: Polit
ical Disenchantment and Activism Among 
American High School Students. 

moved away from involvement in polit
ical organizations until last spring, 
when he participated in sit-ins at 
Columbia University. He will be a jun
ior at Columbia this fall. 

Julie Simon is an activist with a 
sense of humor. Her ebullience is 
enough to charm away one's thoughts 
about the aftermath of revolution, 
when the winners settle accounts with 
the losers. Two years ago Julie was an 
outstanding speaker at antiwar rallies 
for the Student Mobilization Com
mittee (SMC) to End the War in Viet
nam. She is still actively speaking out 
against the war, while attending Bar
nard College. 

Robert Reiss is awaiting trial for re
fusing to register for the draft. I have 
seen his face somewhere in a Delacroix 
painting of French revolutionaries, 
those hunted, haunted young men who 
were willing to die for their ideals. I 
met Robert in the spring of 1970 at an 
SMC convention. He was in the lobby 
much of the time handing out litera
ture and talking to people individually 
rather than inside the hall with the 
speakers and the organizers. 

These four young activists exhibit 
both a critical openness and a sense of 
certainty about their basic values that 
I find refreshing. I think that they have 
much to say to us about the bureau
cratic world we all inhabit and particu
larly about that most sensitive—and in
sensitive—of bureaucracies, the school 
system, and its proudest institution, 
the high school. 

STRAUSS: What do you feel was ac
complished by your activities two 
years ago? Have the results lasted or 
did they, in fact, melt away when you 
graduated? 
SIMON: I'm still involved in the Stu
dent Mobilization Committee, and at 
every single meeting that I go to there's 
always a point on the agenda about 
high school rights or the high school 
struggle or whatever. The meetings are 
much like they used to be. There are 
different people giving the reports now, 
but they're saying basically the same 
thing. 

The students today are still fighting 
for the very real, very concrete things 
that we were asking for. 

SCHWARTZ: The basics of what we 
were talking about are still extremely 
valid; there's no vain illusion in hoping 
for a just society. But it was how we 
went about trying to reach that goal 
that became the main thing, even 
though perhaps at that time it didn't 
seem to be the main thing. 

Julie and I disagree strongly on that. 
She's still at the Student Mobilization 
Committee, which does exactly the 
same kind of thing it did two years ago. 
Since then I've turned more passive 
and find absolutely nothing in mass 
movements. I want to get involved on 
a much deeper intellectual level, in
stead of just having a convention and 
calling for a rally and creating these 
artificial things—like we have to work 
toward "April 22." What does that 
mean? You'd have another day in Cen
tral Park, where there would be a lot 
of people. 

REEVES: I don't think we made any 
substantive change in the system at 
all. We did change a couple of minds, 
and a couple of students were influ
enced or their parents became more 
aware. But in terms of achieving the 
goals that we set out to achieve—to 
make things better in the schools or 
to change programs—I don't think we 
had the power to effect those changes. 
We were engaged in a confrontation, 
and we lost. We were repressed, and 
that was the end of it. I wouldn't think 
that what we did was a futile thing. 
It 's something that should have been 
continued. It 's just unfortunate that 
the people who at the time happened 
to be leading the struggles—Arthur, 
Julie, and others—graduated. It is 
really up to those students who are 
there now to realize the importance, 
not of what we were doing, but of their 
situation, and to work from that point. 
SIMON: I disagree completely. Now 
when high school students in New 
York City public high schools continue 
to fight for their rights, they can go to 
court, and they can win. And they've 
done it! When we first started going 
to court, we couldn't win because we 
didn't have enough legal precedent on 
our side. But the high school students 
in New York won some very important 
cases after we left, on the basis of the 
bill of rights that we got the Board 
of Education to agree on. 
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